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Executive Summary

Introduction

Service-learning is an instructional strategy that ties the achievement of state content
standards to students conducting service to their community. Service-learning, as
defined by the Corporation for National and Community Service (CNCS), is a teaching
strategy which engages students in active learning using higher-order, critical-thinking
skills and emphasizes the ethics of citizenship and active, civic participation!. Through
Service-learning, students learn and apply their classroom instruction to their broader
life experience via service projects: community gardens, testing for lead contamination
or addressing issues in town politics. The California Service-Learning (CalServe) Initiative
provided funding through the California Department of Education for 21 partnerships
across the state, serving students grades K-122,

In an effort to improve the sustainability of service-learning as an effective teaching
methodology in schools, California’s CalServe Initiative funds 21 partnerships to support
high quality service-learning in K-12 schools3. Partnerships receive funding on 3-year
grant cycles: the first 3-year cycle is developmental and the second 3-year cycle is
sustainable. Developmental partnerships focus on developing a broad base of support
for service-learning, educating school boards and community agencies as well as
training teachers, students, and parents in the benefits and aspects of the Eight Service-

! The Federal Definition of Service-Learning The federal definition of service-learning as stated in
Title 42, United States Code (annotated), Volume 10401-12700, Title 42, Section 12511, Chapter
23 (1995) is as follows: The term “service-learning” means a method-- a. Under which students or
participants learn and develop through active participation in thoughtfully-organized service
that: (i) is conducted in and meets the needs of a community; (ii) is coordinated with an
elementary school, secondary school, institution of higher education, or community service
program, and with the community; (iii) helps foster civic responsibility; and b. that-- (i) is
infegrated into and enhances the academic curriculum of the students, or the educational
components of the community service program in which the participants are enrolled; and {ii)
provides structured time for the students or participants to reflect on the service experience.
2The California Department of Education’s CalServe Initiative funds local education agencies

(LEAs) to implement and create sustainable Service-learning Programs across the state of
California. Learn and Serve America offers grants to promote Service-learning instructional
strategies in grades kindergarten through higher education. All of these programs are funded by
the Corporation for National and Community Service in Washington, D.C., and were made
possible by the National and Community Service Trust Act of 1993.

3 "Through funding provided by the Corporation for National and Community Service, Learn and
Serve America (a federal agency) to the California Department of Education’s, CalServe
Initiative grants are provided to local educational agencies across the state of California”
(California Department of Education, 2009)



Learning Standards for Quality Practice?. Thirteen developmental partnerships were
funded in the 2008 — 2009 school year. The goal of sustainable partnerships is to have
service-learning intertwined with policy and practice, and built into the capacity of the
district, so that the methodology confinues to be sustainable long after the funding
ceases. Eight sustainable partnerships were funded at the time this report was written.

This statewide report was guided by the data received from teacher information forms
completed by 31 partnerships, student tracking sheets which included information on
1,025 individual students, and Zoomerang.com surveys which included 35 questions
completed by 31 teachers. All of which were designed to explore the extent to which
local programs achieved the established two overarching statewide goals for service-
learning: (1) linking service-learning to the California Academic Content Standards to
improve student academic achievement; (2) implementing high quality service-
learning projects as defined by the 8 Service-Learning Standards for Quality Practices.

Summary of Findings

Twenty-one partnerships were asked to voluntarily report on three classrooms,
preferably one per grade span. Twelve partnerships submitted 31 surveys providing
data on 31 classrooms and/or projects. According to the surveys, approximately 1,650
students participated in service learning projects, and 1,025 individual students were
academically assessed on the student fracking sheets. For each of the 31 surveys,
teachers selected two academic standards supported by the service-learning project
and tracked one method for achievement of student proficiency in regards to that
chosen standard. Academic achievement data is titled Link to Curriculum in the 8
Service-Learning Standards for Quality Practice.

Partnership Case-Study Student
Districts Classrooms Information

CalServe District Service- Service- Service- Case-study K-12 K-12 Case-study | Case-study

District Partnerships| learning learning learning case- | classrooms students students students students
Partnerships that case-study | case-study study achieving 5 out | participating | participating | achieving or | achieving or

submitted | classrooms/| classrooms/| classrooms/ of 8 Service in service- | in 28 case- | exceeding | exceeding

evaluation projects in projects projects Learning learning in study academic academic
reports the 12 reporting reporting 8 Standards for the 12 reporting proficiency | proficiency

reporting academic Service most or all of reporting | classrooms/ on first on second

district findings Learning the time district projects in identified identified

partnerships Standards for partnership | Academics California California

Quality Practice Academic Academic

findings Content Content

Standards Standards

Number (n} 21 12 31 28 31 26 87,591 1025 925 910

Percent 57.14% 90.32% | 100.00% | 83.87% 1.17% | 90.24% | 88.78%

4 Meaningful service; link to curriculum; reflection; youth voice; diversity; partnerships; progress
monitoring; duration and intensity are the 8 Service-learning Standards for Quality Practice.
(National Youth Leadership Council, 2009)

5 Recently published these standards enable practitioners and participants to check for high
quality project implementation. (Natfional Youth Leadership Council, 2008)



Overall, the data from the surveys suggests the majority of partnerships are conducting
high quality service-learning projects that help students achieve a standards based
education. Surveys indicated that 87% of the service-learning projects met five or more
of the 8 Service-learning Standards for Quality Practice most of the time.

Out of the 31 surveys completed, 28 (90%) offered data to support achievement in
standards proficiency. Survey results indicate 90.24% of the students achieved the first
academic content standard. Correspondingly, 88.78% of the students achieved
proficiency on the second academic content standard. For a sample of tfracking
sheets, please see Appendix B. On average nearly 90% of students achieved the
academic standards delivered through their participation in service-learning projects.

These findings suggest that the instructional strategy of service-learning when
implemented in a high quality manner can have a positive impact on student academic
achievement.

Recommendations

CalServe supports and encourages the production of quality evaluations documenting
the progress funded partnerships are achieving. The following recommendations are
suggested:

Recommendation 1: State level data collection surveys should be completed by the
teacher in the presence of a Service-learning Coordinator or
Evaluator that has a solid understanding of the survey process.

Recommendation 2: Limit questions guiding the evaluation to two: 1) Does the project
qualify as meeting the 8 service-learning standards for quality
practice? And 2) How many students are meeting the standards?2

Recommendation 3: The teacher survey should consist of a project description section,
8 service-learning standards for quality practice, academic content
standards, and student achievement only.

Recommendation 4: Introduce a secondary student component of the survey to
increase reliability of results.

Recommendation 5: Select two standards to which all projects are expected to align.

Recommendation é: Partnerships need to receive quality professional development
training in the areas of Progress Monitoring and Project Duration &
Intensity.



Background

Since the 2005 - 2006 evaluative statewide report co-authored by Andy Furco and
Barbara Granicher, no efforts have received funding to produce a statewide reports.
The format for this evaluative report was taken from a simplified version of their work.
The survey was introduced in early February and partnerships were invited to
participate at that time. Unlike the previous report, which relied on statewide training,
participation of regional evaluation leads, and numerous other personnel support, this
report relied on technology, one conference presentation session and one
teleconference to train and coordinate survey submissions.

To find out more on the background of this report or the CalServe program please refer
to the introduction located in the Executive Summary.

Process

Exploring the Effectiveness of Service-learning Projects is the statewide evaluation
process conducted on behalf of 2008-09 CalServe Developmental and Sustainable
Partnerships. Itis in fact a final evaluation for the 21 partnerships receiving funding in
this 3-year grant cycle. As explained at the CalServe Institute, this evaluation process
collects data that will help teachers, schools, LEAs and the State. Please see the
Manual (Appendix A) used for infroducing the survey and training the partnerships. This
evaluation consists of a 35 question survey on Zoomerang.com. Please see the screen
prints (Appendix C) for details of questions. The first half of the questions on the survey
provide straight forward, qualitative questions, requesting project and partnership
descriptions. The next 8 questions align the 8 Service-Learning Standards for Quality
Practice with a Likert Type Scale and may require some conversation between the
teacher sponsoring the project and the contact sponsoring the evaluation process.
Finally, the last 10 questions ask for the Standards, Assessment Methods and percentage
of Students Proficient and require the use of a Tracking Sheet, located in the Manual
(Appendix A), to complete. A sample of a completed tracking sheet is available as
Appendix B.

The evaluation process was introduced in January 28, 2009 and an email was sent fo
the CalServe partnership coordinators requesting that they to select teachers to
participate in the evaluation process. A Teacher Identification form was developed
and collected this information (Appendix A). A reminder email was sent (2/11/09) prior
to the February CalServe Conference. At the conference, individual coaching sessions
were available to the partnerships. One training session was held by evaluator on using

6 This report collected data from 25 partnerships surveying 58 classrooms with 2,274 students
aftaining 82% standards achievement. (Furco & Granicher, California Service-Learning District
Partnerships: Statewide Summary Report of Local Evaluations 2005 - 2006, 2006)



service-learning to meet content standards and one technical assistance session was
held on Exploring the Effectiveness of Service-learning Projects (see Appendix A, B, and
C for training materials). Eighteen attendees representing 15 of the 21 partnerships
were in attendance.

During the latter half of February and March, partnerships were encouraged to select 3
projects and begin completing the Student Tracking Sheet, (see Manual in Appendix
A). Emails were sent on March 4, 11, 20, 27, and 30. On March 31, a webinar was held
to review all materials and answer remaining questions; 14 partnerships were in
attendance at the webinar. Tips for accomplishing successful survey completions were
sent out twice, and two additional reminders were sent between the Webinar on March
31 and the survey close date of May 31. One last reminder was directed to anyone
who had not yet submitted results, to submit ASAP with a read receipt request on May
21. As of May 31, nine of the 21 partnerships had responded. Several more reports
were submitted after the June 1 extension date.

Findings

Academic achievement falls under the heading of Link to Curriculum in the 8 Service-
Learning Standards for Quality Practice. Twenty-one partnerships were asked to
voluntarily report on three classrooms, preferably one per grade span. Twelve
partnerships submitted 31 surveys providing data on 31 classrooms and/or projects. At
the time this report was written, only 27 surveys had been submitted and only 26
provided academic data, so most of the charts and graphs were created based on
this data. Five more entries were submitted after the June 1 deadline: Mariposa, Long
Beach and Cajon Valley Unified School Districts added one each and West Contra
Costa added two. Unfortunately, these five late surveys offered no academic data.
The author chose to leave the tables based on the original 26 surveys as they still
provide a graphic illustration of the data.

Data indicates that approximately 1,650 students participated in service learning
projects associated with this evaluation. Academic data was provided for 1,025
students through the completed Student Tracking Sheets. Participants were asked to
select a range for how many students delivered the service and participated in the
learning during the project cycle. A few of the projects included all students in a grade
level.

Student Participation

All grade spans were well represented in the completed surveys. Participants were
asked to check all grade levels that applied to the projects as many of the currently
funded CalServe partnerships have alternative learning environments with multi-age
classrooms: 17 classrooms in the K- 4 grade span, 28 classrooms in the 5 — 8 grade span,



and 30 classrooms in the 9 — 12 grade span. It should be noted that, there is an overlap
in entries and collaboration between the grades.

Table 1. Grade Level(s) and /or Course(s) Involved in Service-Learning Project.

Grade Level(s) andfor Course(s) Involved in Service-Learning
Project. (Click all that apply as there may be multi age classrooms. Include
Course Names under "Other".)

|

Controls

Two factors were used as controls in this survey: teacher experience in subject area or
at grade level and teacher experience using service-learning as a methodology. In the
field of teacher training, teachers are viewed as professionals when they have
achieved more than 6 years of teaching experience at a grade level or in a subject
areaq.



Table 2. Years Teaching this Grade or Course

Years Teaching this Grade or Course
Ei-3 E4-6 [ES7-10 N more than 10

Two questions guided this section of the survey: Was the survey unnecessarily biased?
Were we inadvertently selecting for professional teacherse As illustrated in Table 2
above, 7 teachers had 1 - 3 years teaching experience; 12 teachers had 4 - 6 years
teaching experience; 6 teachers had 7 — 10 years teaching experience; and é teachers
had more than 10 years teaching experience. National surveys show that half of all
new teachers leave the profession within their first five years of teaching, and those
teachers that remain possess advanced skills for ensuring students attain content
standards’. Based on the control, 19 (61%) of our 31 teachers have 1 - 6 years teaching
experience. This is in accordance with national averages, since 50% leave by the first
five years. Approximately 12 (39%) of our 31 teachers could be considered
professionals.

A survey question was added to track the years of experience teachers possessed at
using service-learning as a methodology to better understand the experience level in
service-learning. The results indicate a variety of experience with service-learning as a
teaching methodology: 3 teachers were new to service-learning; 7 teachers were using
the methodology for a second year; 10 were using the methodology for a third year; 6
teachers posses 4 — 6 years of experience with service-learning implementation; 2
teachers had used it 7 — 10 years; and 3 teachers had been using the methodology for
10 years or more. In total, 20 of the 31 participants report 1 — 3 years of using service-
learning as a teaching methodology; six reported average amounts of use with 4 -6
years; only five reported more than 7 years of experience working with the
methodology; and only three reported being new to service-learning as a
methodology. These results indicate that teachers participating in the evaluation have

7 Tt is estimated that within five years—the average time it takes for teachers to maximize their students' learning—
half of all new teachers will have exited the profession.

10



varied experience with a higher percentage towards less experience than more
experience in using service-learning as a methodology.

Table 3. Years of Experience using Service-Learning as a Teaching Methodology

Assessing 8 Service-Learning Standards for Quality Practice

In order to substantiate results on academic proficiency, those results must be linked to
the use of the service-learning methodology. If results are due to teaching
methodology then methodology must have been implemented in a high quality
manner. Therefore, by using the 8 service-learning standards for quality practice,
service-learning methodology was implemented as a quality practice producing said
academic results. Participants were asked to use a likert-type system to rate their
projects on their alignment with the 8 nationally recognized K - 12 Service-Learning
Standards for Quality Practice (National Youth Leadership Council, 2008). K- 12
Service-Learning Standards for Quality Practice answers are based on conversations
with the Service-Learning Coordinator or LEA evaluator or based on the Coordinator's
perspective as gained from "Dipsticks" type questions.

Meaningful Service

Service-learning actively engages participants in meaningful and personally
relevant service activities. Indicators: 1. Service-learning experiences are
appropriate to participant ages and developmental abilities. 2. Service-learning
addresses issues that are personally relevant to the parficipants. 3. Service-
learning provides participants with interesting and engaging service activities. 4.
Service-learning encourages participants to understand their service experiences
in the context of the underlying societal issues being addressed. 5. Service-

8 Dipstick is an evaluation tool created in the 1990’s to assess feacher strengths in service-
learning implementation. (YSCAL, 2007)
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learning leads to attainable and visible outcomes that are valued by those
being served. (National Youth Leadership Council, 2008)

12



Table 4. Meaningful Service

All Indicators Present Throughout Project -

Some Indicators Present st Some Points of Prujed—l] 1

Unaware of Indicators; Mot Applied o

L

0 5 10

135 20 25

Twenty three of the 31 teacher participants indicated high levels of meaningful service
throughout the project and were in alignment with providing projects that offered
meaningful service to the students involved. Six respondents reported implementing
most of the indicators of meaningful service most of the time. One participant reported
only some indicators present at some points of the project, and one more reported few
of the indicators in use little of the time. Service-learning projects supported by
CalServe funding result in meaningful service indicators being present most or all of the
time in 29 (94%) of the 31 teachers surveyed. Calserve funded partnerships have
provided exceptional fraining in this area.

Table 5. Which Community Needs are Addressed Through your Service-Learning Project?

Please selectall that apply. Which C

ity Needs are add

[ Environment
[ Conservation
[ Campus Beautification
[ Renewable Resources
[ Preservation
[ Safety
Drug and Alchohol Education
-J’F'regvention

I Community Building
[ Skill Building
[ Education

Jﬂlmlljl‘ml[" - 1
[ Hunger
[ Homelessness
[ Health and Well-being

= Creating Experiences for [l Social Justice

Others
[ Peace

[ Rights
[ Other, please specify

Project?

13



Meaningful service is evaluated by another survey question which asked what
community needs were addressed through the service-learning project. Survey
respondents could select more than one need. Every community need that was listed
on the survey received at least one response. The most popular need addressed was
Community Building with 17 of the 31 participants reporting this. 17 of the 31
respondents also addressed the need of Education with their project. Creating
Experiences for Others was the next most popular selection with 12 participants
reporting their projects meeting this need. Environment was another popular topic
receiving 11 responses.

Link to Curriculum
Service-learning is intentionally used as an instructional strategy to meet learning
goals and/or content standards. Indicators: 1. Service-learning has clearly
arficulated learning goals. 2. Service-learning is aligned with the academic
and/or programmatic curriculum. 3. Service-learning helps participants learn
how to fransfer knowledge and skills from one setting to another. 4. Service-
learning that takes place in schools is formally recognized in school board
policies and student records. (National Youth Leadership Council, 2008)

Table 6. Link to Curriculum

15

All Indicators Present Throughout Project

Some Indicators Fresent st Some Points of Project

Unaware of Indicators; Mot Applied

Fifteen of the 31 respondents reported using all indicators linking the project to the
curriculum all of the time. Eleven of the 26 respondents reported most indicators of Link
fo Curriculum being present throughout the maijority of the project. Five respondents
admitted to some indicators only being present some of the time. Further support of
links to curriculum can be found in the achievement of standards results explained in
the following section.

Link to Curriculum Expanded
In the following section, the 8 Service-Learning Standards for Quality Practice, survey
participants were asked to define two Content Standards with which their project most

14



closely aligned?. When possible, survey parficipants were encouraged to choose a
service-learning standard that is also a benchmark for their district0. If their district had
a student assessment program, participants were requested to select content
standards that are covered through the program. Participants were asked for the full
description for both standards including subject, grades, topics and specific standard
descriptions with appropriate number or letter classifications. Twenty-nine of the
standards chosen were English/ Language Arts, 9 related to Science content standards
and 3 related to Science process standards, 5 of the standards were based in the Social
Sciences, and 4 were related to art and architecture.

Table 7. Content Standard #1 Method of Assessment.

Focusing on Content Standard #1, how would you classify your Method of
Assessment, if Authentic Assessment was used, click other and fill in the
blank?

|l
1,
1
:
F
&
;
=
L%

- .

_.,
1
P
o a
.l. o]
—| g
[J

1t
1t
i
1t
1
1)
1)
I
1)
.
B
=]

Survey participants reported on a variety of methods to measure proficiency of student
achievement including traditional and authentic assessments, (see Appendix D for a list
of assessments used). Fifteen of the survey participants chose authentic assessments to
report the results of their first content standard. Two teachers provided more than five
test items from a class poll or pop quiz, and one provided 2 — 5 test items on a class poll
or pop quiz. Some teachers offered larger tests immediately following the project; one
teacher provided more than 5 test items; 4 teachers provided 2 - 5 test items; and one
teacher provided one test item as a portion of a larger test. Two teachers used 2 -5

? For a list of Content Standards they were asked to visit
http://www.cde.ca.gov/be/st/ss/index.asp. (California State Board of Education, 2009)

10 For a sample of district benchmarks they were asked to visit

http://www .kusd.edu/departments/instructional services/standards and benchmarks.html.
(Kenosha , 2009)
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test items more than two weeks after the project was completed. Their students
achieved below 60%, and looking at their responses to other items it is apparent that
the project lacked other Service-Learning Standards such as Duration and Intensity.

Table 8. Percent Proficiency based on Content Standard #1

Using your "Tracking Sheet" what 3 of students were proficient in Content Standard #17
[ 96% ormore  [S0-55% [ R0-29% MER70-79% MEEMG60-79% [ Less than60%

The data obtained from these surveys yields results on academic learning that is
consistent with prior reports conducted on behalf of the California Department of
Education. Six out of 28 survey participants reported students achieving a proficiency
of 96% or higher regarding their first content standard. Six others reported 90%-95% of
their students achieving academic standard #1. In total, 12 (43%) of the 28 reported
90% or more of their students achieving academic proficiency. An additional 13 of the
28 reached 80%-90% student achievement. Twenty-five (89%) of the 28 survey
participants achieved student academic standards with their first choice of content
standards. Out of the 1,025 students whose data was submitted, 925 achieved the
academic standard with proficiency, resulting in 90.24% attainment of standards.

Only 3 of the survey participants failed to achieve proficiency with 80% or more of their
students. One out of 25 fell far below proficiency, and it should be noted that this
participant hosted a project with 25 students aligned to an art standard, please see
Appendix D for details.

16



Table 9. Content Standard #2 Method of Assessment.

Focusing on Content Standard #2, how would you classify your Method of
Assessment, if Authentic Assessment was used, click other and fill in the
blank?

13

More than 5 test items from poll or pop quiz in © EEE—EI

I

-

F

]

@ B
] i
u u
u -
C-

1

F

1
(=] el

1
f 1
-

I
F
I B
i |
== | |
e w

(=]
|L
1
i}
=
i
i
=
i
1
]
i
.
=
E E
i 1
! g
o |
| ]
i
S
o

Thirteen (46%) of the 28 survey participants reported using authentic assessment
methods for assessing student proficiency for their second content standard. Two
classes offered more than 5 test items from a class poll or pop quiz in class; one offered
2 - 5 test items from a class poll or pop quiz in class; and one teacher offered a one test
item from a class poll or pop quiz. Three teachers tested with 2 — 5 test items
immediately following the project and three more tested 2 — 5 test items more than 2
weeks after the projects’ completion. Four offered a one test item as a part of a larger
test immediately following the project. Please see Appendix D for a list of assessments
used.
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Table 10. Percent Proficiency for Standard #2

Using your "Tracking Sheet” what % of studeni= were proficient in Content Standard 527
[ 96% or more NS0 -95% [N 20-89% NEER70-79% [EEG0-79% [ Less than60%

It appears that the results on Table 8 compliment those for Table 10. Only two more
participants presented results that provide evidence that students are highly proficient
on standard #2, yet a few scored lower as well. Seven (25%) of 28 participants
achieved 96% proficiency or greater, and an additional 8 achieved 90% or greater.
That indicates that over 50% or 15 of the 28 projects produced academic results
leading to the success of 90% or more of their students. Eight more projects yielded 80%
proficiency of the second academic standard.

Only one out of 28 fell far below proficiency, and it should be noted that this was a
Project Learning Tree curriculum implemented across the elementary grades, final
results included only one classroom reporting on 30 students. The teacher completing
this survey explained that her entire district performs far below basic in this area as well,
please see Appendix D for details. Coupling this low, district-wide performance with the
fact that students were tested more than 2 weeks after the project’s completion, lends
some insight as to how students may have fallen far below proficiency. Also, the survey
presented no method to check for all 8 Quality Standards for all teachers involved in
nearly 12 K — 5 classes executing the project, so final results only counted one classroom
or 30 students.

Out of the 31 surveys completed, 28 (90.32%) offered data to support standards
proficiency. Based on 28 projects involving 1,025 students, 925 achieved the first
academic standard with proficiency, resulting in 90.24% attainment of standards. Out
of 1,025 students tested on the second academic standard, 210 students (88.87%)
achieved proficiency. Based on this study, averages of 90% of students achieve
academic proficiency when service-learning is the method of instruction. These results
strongly suggest that service-learning provides an effective teaching methodology for
standards implementation in the classroom.

18



Reflection

Service-learning incorporates multiple challenging reflection activities that are
ongoing and that prompt deep thinking and analysis about oneself and one’s
relationship to society. Indicators: 1. Service-learning reflection includes a
variety of verbal, written, artistic, and nonverbal activities to demonstrate
understanding and changes in participants’ knowledge, skills, and/or attitudes.
2. Service-learning reflection occurs before, during, and after the service
experience. 3. Service-learning reflection prompts participants to think deeply
about complex community problems and alternative solutions. 4. Service-
learning reflection encourages participants fo examine their preconceptions
and assumptions in order to explore and understand their roles and
responsibilities as citizens. 5. Service-learning reflection encourages participants
to examine a variety of social and civic issues related to their service-learning
experience so that participants understand connections to public policy and
civic life. (National Youth Leadership Council, 2008)

Table 11. Reflection

All Indicators Present Throughout Project — IS 13 |
- N 12 |}
Some Indicators Present at Some Points of Projects —.75
2] 1
Unaware of Indicators; Mot Applied 4
0 2 4 6 B 10 12 14

The results in the area of Reflection indicate that thirteen of the 31 respondents
reported implementation of all indicators of reflection in use consistently throughout
project duration. Twelve of the 31 reported using most of the reflection indicators most
of the fime, five of the 31 reported using only some of the indicators of reflection only
some of the time and one of the 31 survey participants, reported using few of the
indicators little of the fime.

Diversity
Service-learning promotes understanding of diversity and mutual respect among
all participants. Indicators: 1. Service-learning helps participants identify and
analyze different points of view to gain understanding of multiple perspectives.
2. Service-learning helps participants develop interpersonal skills in conflict
resolution and group decision-making. 3. Service-learning helps participants
actively seek to understand and value the diverse backgrounds and
perspectives of those offering and receiving service. 4. Service-learning
encourages participants fo recognize and overcome stereotypes. (National
Youth Leadership Council, 2008)
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Table 12. Diversity

All Indicators Present Throughout Project

4

Some Indicators Fresent at Some Points of Project

2

Unaware of Indicators; Mot Applied

0 3 10 15 20

Based on the distribution in responses, diversity presents itself as a possible area for
improvement. Ten of the 31 projects report all of the indicators of diversity being
present throughout the project. Fifteen of the 31 classrooms purportedly use most of
the indicators of diversity most of the time during the project. Entering an area of
weakness, four of the 31 teachers report only some of the indicators of diversity being
present some of the time. Surprisingly two of the 31 used a few of the diversity
indicators a little of the time during the project. Despite some variation in responses,
teachers sfill report using most diversity indicators for a majority of the tfime in 25 (80%) of
the 31 projects.

Youth Voice
Service-learning provides youth with a strong voice in planning, implementing,
and evaluating service-learning experiences with guidance from adults.
Indicators: 1. Service-learning engages youth in generating ideas during the
planning, implementation, and evaluation processes. 2. Service-learning involves
youth in the decision-making process throughout the service-learning
experiences. 3. Service-learning involves youth and adults in creating an
environment that supports trust and open expression of ideas. 4. Service-learning
promotes acquisition of knowledge and skills to enhance youth leadership and
decision-making. 5. Service-learning involves youth in evaluating the quality and
effectiveness of the service-learning experience. (National Youth Leadership
Council, 2008)
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Table 13. Youth Voice

All Indicators Present Throughout Project

14

4_| 11

Some Indicators Present at Some Points of Project o
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Youth Voice is very strong among partnerships; 100% of the respondents are using at
least some of the indicators at some points of the projects. Note, only 30 of the 31
projects responded to this question on the survey. According to the data, no one is
unaware of the indicators. Fourteen out of 30 report all indicators of youth voice are
present throughout the project. An additional 11 of the 30 are using most indicators of
youth voice throughout most of the project. Only 5 of the 30 are using some of the
indicators only some of the time. Twenty-five (83%) of the 30 classrooms/projects
reporting on the use of youth voice indicators are using a majority of the indicators
throughout the project.

Partnerships
Service-learning partnerships are collaborative, mutually beneficial, and address
community needs. Indicators: 1. Service-learning involves a variety of partners,
including youth, educators, families, community members, community-based
organizations, and/or businesses. 2. Service-learning partnerships are
characterized by frequent and regular communication to keep all partners well-
informed about activities and progress. 3. Service-learning partners collaborate
to establish a shared vision and set common goals to address community needs.
4. Service-learning partners collaboratively develop and implement action plans
to meet specified goals. 5. Service-learning partners share knowledge and
understanding of school and community assets and needs, and view each other
as valued resources. (National Youth Leadership Council, 2008)
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Table 14. Partnerships

All Indicators Present Throughout Project

4

Some Indicators Present at Some Points of Project
2

Unaware of Indicators; Mot Applied

20

Nearly half of the partnerships, 15 of 31, are implementing the indicators for strong
partnerships consistently throughout their projects. Ten of the 31 were using most of the
indicators most of the time. Five of the 31 were only using some of the partnership
indicators some of the time. Only one participant is unaware of this standard of quality.
Twenty-five (80%) of the 31 participants are using indicators for Partnerships on a regular
basis throughout their projects.

Progress Monitoring
Service-learning engages participants in an ongoing process to assess the quality
of implementation and progress toward meeting specified goals, and uses results
for improvement and sustainability. Indicators: 1. Service-learning participants
collect evidence of progress toward meeting specific service goals and learning
outcomes from multiple sources throughout the service-learning experience. 2.
Service-learning participants collect evidence of the quality of service-learning
implementation from multiple sources throughout the service-learning
experience. 3. Service-learning participants use evidence to improve service-
learning experiences. 4. Service-learning participants communicate evidence of
progress toward goals and outcomes with the broader community, including
policy-makers and education leaders, to deepen service-learning understanding
and ensure that high quality practices are sustained. (Natfional Youth Leadership
Council, 2008)

Table 15. Progress Monitoring

All Indicators Present Throughout Project

4

Some Indicators Present at Some Points of Project
2

Unaware of Indicators; Mot Applied
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Progress monitoring also includes process monitoring or checking for understanding and
evaluating the program as it progresses. Only 6 of the 31 teachers implemented all of
the indicators all of the time. 12 of the 31 were implementing most of the indicators
most of the time. Nearly 40% or 12 of the 31 participants used some of the indicators at
some point in their project. Overall, 18 (58%) of the 31 classrooms actively monitored
progress throughout the project. Process monitoring is one of the lowest performing
indicators yet. Professional development entailing use of rubrics and feedback loops
could be improved in this area.

Duration and Intensity
Service-learning has sufficient duration and intensity to address community
needs and meet specified outcomes. Indicators: 1. Service-learning experiences
include the processes of investigating community needs, preparing for service,
action, reflection, demonstration of learning and impacts, and celebration. 2.
Service-learning is conducted during concentrated blocks of time across a
period of several weeks or months. 3. Service-learning experiences provide
enough time to address identified community needs and achieve learning
outcomes. (National Youth Leadership Council, 2008)

Table 16. Duration and Intensity

All Indicators Present Throughout Project

Some Indicators Present at Some Points of Project

Unaware of Indicators; Mot Applied

14

Duration and intensity is one of the 8 Service-Learning Standards for Quality Practice
that presents the largest area for improvement. As indicated in Appendix D Data Table,
13 of 31 classrooms/projects are using most of these indicators most of the time, this self
evaluation is supported by the evidence provided by respondents answering the
following two questions: The first is about the length of the project. And the second
question collected data on the percent of student attendance during project days
which helps provide data on the project’s intensity. Nearly 22 (71%) of the 31 projects
used most of the indicators for duration and intensity most of the time. One was
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unaware of the indicator and two used few of the indicators sparsely throughout the
project. Six of the 31 were using some of the indicators some of the time.

Table 17. Length of Project

Duration of Service-Leaming Project (to include P ion / Action/ Reflection / Celebration).
[0 Entire Year [0 Unit (4 - 6 weeks) WM 3-4'Weeks [ 2'Weeks [0 Less than 2 Weeks
I, Semester

Seven of the projects took place over a 4 - 6 week period and fourteen more stretched
the entire semester. Six out of 31 projects were conducted over the course of a year.
National research suggests that service-learning is more effective when used as a
methodology throughout the duration of a course as opposed to only using it to
accomplish one short term project. Based on this criterion, 27 (87%) of the 31 projects
were approaching an effective duration. Recent research has shown that projects must
be of sufficient duration, typically at least a semester or 70 hours long, to have an
impact on students (Billig, Root, and Jesse 2005; Spring, Dietz, and Grimm 2006). The 70
hours include preparing, planning, creating, executing, reflecting and presenting
results. Fewer hours simply does not provide the students enough time to tackle difficult
issues or to gain a deep enough understanding to make the education endure.
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Table 18. Intensity of Projects

Intensity of Service L ing Project (Approxi number of hours spent on Service Leamning Project)
[, Uinder 10 hours total = 3 - 5 hours per month (Projects - 11 - 20 hours per month (Projects
3 - 5 hours per week lasting more than 6 weeks) lasting more than 6 weeks)

& - 10 hours per month (Projects More than 20 hours per month
lasting more than & weeks) [ (Projects lasting more than
& weeks)

To offer significance, the answers on intensity of projects really must be correlated with
the answers on duration. Ten projects provided 3 — 5 hours per month over a number of
months; these projects could be stronger to gain full academic benefits. Four projects
offered 6 — 10 hours per month which is probably enough time as long as instruction is
high quality and the duration was an entire semester. Nine projects offered 3- 5 hours
per week and a five more offered 10 — 20 hours per month providing é weeks or more of
experience. 18 (58%) of the 31 projects offered significant intensity of instruction.
Projects need to be 70 hours long for students to gain full academic benefit.

The following questions correlate with the initial self evaluation of Duration and Intensity
offering significance to the outcome. The first is about the length of the project. And
the second question collected data on the percent of student attendance during
project days which helps provide data on the project’s intensity. Results of the survey
showed 70% of teachers implemented most of these indicators most of the time. The
question focusing on duration showed 87% of the teachers focus on service-learning
projects for 4 — 6 weeks, a semester or an entire year. Finally, the question on intensity
brought to light that most instructors do not spend enough time with the methodology
for maximum impact; only 58% were using sufficient class time focused on the
methodology. When the results of the two support questions are averaged, the result is
a 72% rate of effective Duration and Intensity. This result offers significance to the self
evaluation result of 70% and strongly suggest that professional development is needed
in this area.
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Table 19. Attendance

Percent of Students Attending 95% of Instruction and Action Related to
Service Learning Project

Under 70%

70 - 0% —|

80 - 90% — 3

90 - 95%

|
~

95% or more — 21

o 5 10 15 20 25

All participants (100%) were in 80% attendance or higher on days related to service-
learning instruction and action.

Summary

Overall, currently funded partnerships for CalServe show strong implementation of the
Quality Standards of Service-learning most of the fime throughout the project: 92%
Meaningful Service, 80% Diversity, 80% Partnerships, 81% Reflection, 84% Link to
Curriculum, 83% Youth Voice and 70% Duration & Intensity. Overall, 18 (58%) of the 31
classrooms actively monitor progress throughout the project. This is one of the lowest
performing indicators yet. Professional development entailing use of rubrics and
feedback loops could be provide to support improvement in this area.

Service-learning provides an effective teaching methodology for standards
implementation in the classroom. Based on the results of the surveys, students achieved
90% academic proficiency when service-learning is the method of instruction.

Despite some variation in responses, teachers sfill report using most diversity indicators
for a majority of the time: 25 (80%) of the 31 projects. Twenty-five (83%) of the 30
classrooms/projects are using youth voice indicators a majority of the time throughout
the project. See Table 13, Youth Voice, noting that only 30 of the 31 classrooms
responded to this item on the survey. Twenty-five (80%) of the 31 participants are using
indicators for Partnerships on a regular basis throughout their projects.

Overall, 18 (58%) of the 31 classrooms actively monitor progress throughout the project.
This is one of the lowest performing indicators yet. Professional development entailing
use of rubrics and feedback loops could be provided to support improvement in this
areaq.
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When averaged together the results of the two questions supporting Length and
Intensity from Tables 17 and 18, the result is a 72% rate of effective Duration and
Intensity. This result offers significance to the self evaluation result of 70% and confirms
that professional development is needed in this area.

During this initial survey, only 11 of the 26 funded partnerships contributed input to this
survey, yet when results are compared to previous studies conducted on behalf of
CalServe, the results are similar. This study involved 1,025 students and yielded nearly
90% proficiency in the achievement of standards. In general, all survey results are in
alignment with national results that might be expected from similar questions
conducted in numerous other surveys'!.

Conclusions and Recommendations

Out of the 31 surveys completed, 28 (90%) offered data to support achievement in
standards proficiency. Survey results indicate 925 (90.24%) of the 1,025 students,
reported on individual tracking sheets, achieved the first academic content standards.
In regards to the second academic standard, 210 (88.78%) of the 1,025 students
achieved proficiency as reported on individual fracking sheets. For a sample of
tracking sheets, please see Appendix B. On average nearly 90% of students achieved
their academic standards as a result of parficipation in service-learning projects.

These findings suggest that the instructional strategy of service-learning when
implemented based on the 8 Service-Learning Standards for Quality Practice can have a
positive impact on student academic acheivment.

As CalServe strives to produce quality evaluations of the progress funded partnerships
are making, the following recommendations are suggested:

Recommendation 1: Surveys should be completed by the teacher in the presence of a
Service-learning Coordinator or Evaluator that has been introduced
to the survey process.

Partnerships who completed the surveys on time and used the correct formats
conducted the survey as a group. This provided the trained Coordinator or Evaluator
with the opportunity to clarify questions that arose as teachers were completing the
survey. Secondarily, it was reported that if the coordinator or evaluator could not solve
the issue, group problem solving did. Email correspondence confirmed that this was
the most effective means for completing the survey and producing coherent results.

11 Granicher and Furco found an 82.9% rate of standards aftainment when surveying 2,744
students (Furco & Granicher, California Service-Learning District Partnerships: Statewide Summary
Report of Local Evaluations 2005 - 2006, 2006).
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Recommendation 2: Limit questions guiding evaluation to two: 1) Does the project
qualify as meeting the 8 service-learning standards for quality
practice? And 2) How many students are meeting the standards?

Many of the survey questions offered ranges for the answers. Hard data would be more
useful, so future surveys should involve comment lines instead of drop down menus.
Back browser should be enabled allowing users to scroll thru windows. Also, the choice
to click all that apply returns user to the top of the page following each selection, so
these should be on their own pages.

Recommendation 3: Teacher survey should consist of three sections: project
description, 8 service-learning standards for quality practice, and
student achievement.

Some evidence such as attendance may prove more useful if we fracked what the
overall student attendance was as compared with attendance during service-learning
projects. Perhaps the questions on teacher’s use of service-learning as a methodology
and years experience in subject area could be eliminated because they do not offer
insight into discrepant results. There needs to be a more definitive method to track
grade levels involved in a project because allowing participants to check all that apply
resulted in relatively useless results. Question 16, requesting the type of project being
conducted, appears insignificant and may need to be eliminated.

Recommendation 4: Select two standards to which all projects are expected to align.

There must be a more effective method for correlating data from the two standards
into quantitative answers. Perhaps content standard #1 should relate to
English/Language Arts and the second content standard could relate to a course
specific content standard. This would enable the evaluation to show some usefulness in
the use of service-learning to cut across the curriculum. Improvements could be made
in tfraining teachers how to prepare quality assessments to test for student content
standards achievement and reporting.

Recommendation 5: Introduce a secondary student component of the survey to
increase reliability of results.

A simple method to increase the validity of the data would be to evaluate students
and teachers on the 8 quality standards. Students could be asked to report their own
performance on academic achievement, or if two global statewide standards were
selected, students could be directly tested for proficiency on those standards. This
action would definitely increase the validity and reliability of the evaluation.
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Recommendation é: Partnerships need to receive quality professional development
training in the areas of Progress Monitoring and Project Duration &
Intensity.

The weakest one of the 8 quality standards was Progress Monitoring with only 50%
reporting its use most of the time. These low results could be attributed to the fact that
the 8 Quality Standards were adopted in 2008, and the vocabulary is not widely
understood by partnerships.

Data suggests that projects offered average amounts of intensity. Two projects
provided under 10 hours total time. Teachers need to be trained on the significance of
duration and intensity in a project.

More resources should be aimed at monitoring the quality standards because many of
the results may be naturally inflated as people are likely to raise scores on personal
assessments if they feel a negative assessment might jeopardize funding. Three or more
indicators are being averaged as participants score themselves on these likert-type
scales. Perhaps a more specific manner for reporting that will not take too much
additional fime should be explored.
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Overview

As a funded CalServe Partnership in the grant cycle of 2008 — 2009 school year,
you are requested to take part in a local evaluation process that will feed into a
statewide evaluation process. You will be asked to collect specific data from up to
three of your Partnership’s service-learning projects. At the outset, we will need to know
who the Evaluation Lead will be for each Partnership. This is often the CalServe
Partnership Coordinator, if not, simply let Sasha Neumann know by emailing her directly
at sneumann@ttusd.org.

Through this process teachers will realize how service-learning projects result in
student proficiency of State Content Standards. The evaluation seeks to collect data
that compliments research being conducted nationally in service-learning. As
explained so eloquently by Shelley Billig of RMC, “Without fidelity to quality, service-
learning does not live up to its promise of positive outcomes; but with quality, significant
impacts on participants have been found in the areas of academic performance, civic
engagement and responsibility, personal and social skills, career aspirations, reduction
of risky behaviors, and more...” (Billig, 2008).

Often when participating in processes collaboratively it is useful to share
common terminology. Most appropriate for our uses in this evaluation is to understand
assessment, evaluation and progress monitoring. Assessment (is) the process of
gathering information in order to make an evaluation. An evaluation is a decision or
judgment about whether an effort is successful and to what extent that effort has or has
not met a goal. (NSLC, 2008) As Service Learners seek to attain the newly established
“K-12 Service-Learning Standards for Quality Practice”, they conduct, progress
monitoring as an essential component of implementing high quality projects. Therefore,
service-learning engages participants (adult and youth) in an ongoing process to assess
the quality of implementation and evaluate the progress toward meeting specified
goals. The results of these activities are used for program improvement and to support
sustainability.” (NYLC, 2008) In this effort, we expect many Partnerships are already
conducting similar evaluations, so hopefully the only additional work will be to
complete an online survey.

Some of you may sfill be wondering, why take part in a state wide evaluation, if
we are conducting similar evaluations of our own. Evaluation provides a helpful
perspective to aid the improvement and increase the amount of effective instruction.
This evaluation seeks to support national findings in the effectiveness of service-learning.
Information learned fosters future growth of Partnerships and the service-learning
methodology. It will provide us with a platform from which to jump, and an expectation
to eventually attain or exceed.
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This evaluation aims to benefit teachers, schools, Local Education Agencys (LEA),
and state and national organizations. Teachers realize how high quality service-
learning projects help their students to attain standards. Schools gain confidence in
supporting service-learning as a methodology as they see data of standards
achievement and student engagement. LEAs support service-learning policy with
confidence as they see how local data supports national research, and the state
positions to pass findings and accomplishments on to f US Department of Education
and the Corporation for National and Community Service, Learn and Serve America.
On a practical level, when we know more of what is happening in the field; the State
gains a clearer perspective on how to support Partnerships more effectively.

What are we asking of you, the Partnerships? 5 Steps

1. Select three teachers; preferably one per grade span.

2. Each teacher chooses two standards for the project being evaluated.

3. For each standard, choose one methods of assessment, one traditional assessment
and one authentic assessment. Measure student proficiency of standards through
selected method.

Each teacher completes Tracking Sheet.

Complete the online 35 questions survey (insert URL).

o~

Selecting Teachers

When select your three teachers, please where possible, choose one per grade
span (especially in K-12 school districts). Choose experienced teachers whose projects
strive to achieve the K-12 Service-Learning Standards for Quality Practice, not teachers
who are new to service-learning. A successful method of finding teachers may be to
host a celebration meeting as a part of your next site advocate meeting to attract
teachers and discuss successful projects. Or simply ask teachers to report out the most
successful projects at their sites which most closely align with the new Service-Learning
Standards.

Choosing Standards

Guide those teachers to choose two California State Content Standards that most
directly align with the project. Whenever possible choose, Standards which are also
district benchmarks. Focus on only two content standards for the purpose of this
evaluation. Many more standards may be aligned with the project, and it would be
too cumbersome to account for more than two. Evaluation leads may need to coach
teachers on narrowing down to only two content standards. It is also effective to have
teachers coach one another; the evaluation lead convenes a meeting with the 3three
case study teachers and coaches the teacher least confident with the process while
the other two teachers help each other at the same time.
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Choosing Student Assessments

Most likely at the same meeting, have each teacher choose a Method of
Assessment to test each student’s proficiency of each content standard. Each
assessments may be a form of Traditional Assessment or test item, or could be an
Authentic Assessment or a performance result of the Service-Learning Project.

To choose the most appropriate traditional assessment, find out if your district offers
a district or school wide test that includes questions on your selected standards. If so,
please use these questions to tfrack achievement. Additionally, see if your district has
district wide proficiency for a test item this data can be used to compare to the
classroom data. Most teachers assess their students using a test based on the
standards. These items can be used to illustrate proficiency. Here are examples of
Traditional Assessments:

e Use two questions from a geology test that align with 9 — 12 Science, California
Geology 9.b. (text books and software usually do this for teacher).

e Use Language Arts test focused solely on punctuation use.

e Offer a pop quiz focused only on test items aligned with 2 standards in focus.

e Poll the class: ask students to raise their hand if they agree with the answer and

jot down the number who answer correctly.

Include the test items on a “practice” final exam.

If for any reason attaining these test items proves difficult, try one of these suggestions:

Authentic Assessment provides an opportunity where, “Students are asked to
perform real-world tasks that demonstrate meaningful application of essential
knowledge and skills,” as defined by Jon Mueller . An outcome of your service-learning
project would be the most appropriate and most easily available authentic assessment.
Some samples of Authentic Assessment include:

» If the standard is Punctuation Use in Language Arts and the students published a
class book, did each child punctuate his/her page correctly?2

» If the standard is Graphing in Math and the students created graphs of calories
collected during Canned Food Drive, did each child create an accurate graph?

» If the standard is California Geology ?.b in Science and the students created
brochures on Earth Quake Safety, did each child portray accurate facts in
his/her contributione Can each child explain the brochure accurately?

Student Tracking Form

The last step which will take place in May or when projects have been completed is
to account for student proficiency. Use the Student Tracking Form (Tracking Sheet) to
provide basic information to CalServe. This tfracking sheet will be central to teachers’
understanding of how and why standards were met. If anomalies are seen in data from

36



the online survey, these tracking sheets may offer basic insight as to why since they
show more detailed information about the class and project.

Complete the Online Survey of Student Achievement

Finally, your three teachers will complete the Online Survey. It includes a total of 35
questions. The survey includes 17 Ordered Category Variables, where survey takers will
select from a list of items. 8 Likert type items help the survey taker to rate the Quality of
his/her project as it aligns with the 8 Standards for Quality Service-Learning Projects.
There are 7 Qualitative questions with space for personalized responses. Lastly there are
3 Probing Questions looking for further detail about district student assessment system:s.

Before completing the final survey you can familiarize yourself with the online survey
process. A Word Version of survey will also be available early March.

The final version of the Online Survey will be available March through May. You or
your teachers may enter your final data, anytime during the month. | often find it useful
to meet with teachers to complete the survey together, on your own computers.
Finding a common fime to complete the evaluations can lead to collegiality, and you
can be present to answer questions.

Please feel free to contact me with questions and concerns. A Webinar
teleconference will be held at the end of March. Contact Sasha Neumann at
sneumann@ttusd.org. Phone or text message at (530) 308-5431. Copies of documents
available at YSCAL's website under Institute Presentations 2009.
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Background

An essential perspective on evaluation lays the foundation for Exploring the
Effectiveness of Service-learning. As with many classroom philosophies, ideally learning
occurs in this order, “Safety, Fun, Learning”. Knowing how many CalServe Partnerships
feel about evaluation, | am compelled to start by providing an element of Safety, that
you understand why the evaluation is being conducted.

Evaluation began as a helpful perspective to aid the improvement and increase
the amount of effective instruction. As defined by NSLC evaluation and assessment
work hand in hand to create this picture forimprovement, *Assessment The process
of gathering information in order to make an evaluation. An evaluation is a decision or
judgment about whether an effort is successful and to what extent that effort has or has
not met a goal.”

We as humans are often evaluation averse: meaning we see the dark sides of
evaluation first. Evaluation takes time and may be used to find fault. Remember
Service-Learning as a methodology has evaluation built in as an essential standard of
“Progress Monitoring”, thus Service-Learning offers constant growth and improvement.
This evaluation is being conducted in an effort to collect information that may be used
to support National findings in the effectiveness of Service-Learning. State consultants
at CalServe will use these results to see what type of support can be offered in the
future to help CalServe Partnerships achieve more immediate success.

Please remember, as Service Learners, the evaluation conducted will be used to
foster future growth. Perceive this evaluation in “color” not “black and white”. When
we view educational evaluation in “black and white”, we forget to see all of the
potential and the small steps to success; rather we noftice fear, stress and anxiety. If we
view it in “color” we remember to include an element of fun, creativity and renewal.
Remember evaluation provides a cycle for growth. What is education without
evaluation? Evaluation provides us with a platform from which to jump and an
expectation to eventually attain or exceed.

As we attempt to quantify the impacts of Service-Learning, please be patient as
you reflect on this quote from Albert Einstein, “Everything that can be counted does not
necessarily count; everything that counts cannot necessarily be counted.” We
confinue attempting to quantify the impacts of meaningful and effective instruction.
With every process, we seek to reach our destination of achieving that goal.

The greatest attribute of this particular study is that the common results collected
from partnerships create a picture of Service-Learning for the State. Regardless of
weather or not the results support National Research, we will have a better idea on how
to proceed. Universal evaluations like this one allow us to align broader research being
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conducted. Ourintention is that this process will be useful to teachers, administrators,
boards, and coordinators.

In an effort to walk the talk in keeping evaluation in “color,” | have aligned this
presentation of materials with the theme of Alice in Wonderland. Themes that have
light or positive emotional ties can make information may enjoyable and easier to
digest. This is the intention; not to “dumb down" the process, but to make the journey
more agreeable and poignant.
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Timeline
Dear CalServe Coordinators,

We are excited to infroduce our Case Study process of 2009. This should prove to be enjoyable
and to provide meaningful insight as to how Service-learning Projects directly aligns with
standards and helps students to achieve benchmarks for the district. Please identify 3 teachers,
preferably one per grade span, and send their names and contact information, especially
phone and email. Include a brief description of the service project if available. Please include
potential academic confent areas and date for project completion to sneumann@ttusd.org by
February éth, 2009.

Sample time line for CalServe partnership Case Study process:

e |dentify 3 teachers for case study
o (preferably elementary, middle and high school)
February éth
o Teachers attending the Institute may bring ideas and standards helpful in project
planning to the Case Study Workshop: Evaluation: Using Service-Learning Case
Studies to Assess Academic Content Standards on 2/11, Session 7 11:15-12:30,
Workshop 6.
e Send 3 teacher Case Study participants and workshop attendee names to Sasha
February éth
¢ Optional affernoon meeting with interested Regional Leads and Coordinators to have
input on forms recommended for use by Case Study Advisory Board. Contact Sasha with
interest. February 10th
e Aftend Case Study Session at Institute
February 11th
+ _Interactive Case-StudyForm{lIntroducedatlnstitute}
— February 20"
o Interactive Case Study Form was included in first 17 questions of survey.
s+ Teacherinterviewsof- 8- HQSLStepdegrds—————————————————— Marreh

éih
o If you prefer, you may still conduct this survey using this portion of the online
survey.
e Conference Call with Coordinators and/or Evaluators
May 1st

e Project Documentation:
o Photos of Project in Action, Instruction Underway
Ongoing
o Samples of Student Work & Tracking Sheets May
15th

Send project documentation to: Sasha Neumann. P.O.Box 8113, Truckee, CA 96162 no later

than May 30, 2009. Complete Exploring the Effectiveness of Service-learning Projects survey
online.
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Teacher ldentification Form

Please identify 3 teachers, preferably one per grade span, and send their names and contact
information, especially phone and email. Include a brief description of the service project if
available. Please include potential academic content areas and date for project completion

to sneumann@fttusd.org by February 6, 2009.

Teacher Name Grade(s) Course
Email Phone Address
Project Title Dates Description
Teacher Name Grade(s) Course
Email Phone Address
Project Title Dates Description
Teacher Name Grade(s) Course
Email Phone Address
Project Title Dates Description
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Please use this form to track student proficiency in the Content Standards aligned with
each service-learning project. Teachers can bring chosen assessments, grade books and have
access to attendance information. Each teacher should complete this on his/her own with
guidance from the Evaluation Lead for Exploring the Effectiveness of Service-learning.

CalServe Partnerships Service-learning Case Study Process
Tracking Sheet for Case Study

Partnership:

School:
Case Study Teacher:
Dates of Project: to
# of Hours of SL Project: Instruction and Action/Service
Proficiency in Standards # of
Civ. Days
Eng. Absent | Grade | Grade
#] #2 Optional DUFIng SL fOI’ SL in
Student ID # (1/0) (1/0) (1/0) Project | Project | Course
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Appendix B: Teacher Information and Student Academic Achievement

(example)

Case Study Teacher Information:

Jacoby Creek School

Please identify 3 teachers, preferably one per grade span, and send their names and contact information,
especially phone and email. Include a brief description of the service project if available. Please include
potential academic content areas and date for project completion to sneumann@ttusd.org by February

6" 2009.

Teacher Name Grade(s) Course
Bill Trewartha 5 Science
Email Phone Address

longhike@hotmail.com

(707) 822-4896

1617 Old Arcata Rd., Bayside, CA 95524

Project Title Dates Description

Watershed Understanding water that affect local watersheds.
Restoration/Salmon-in-the- Watershed restoration, and raising and releasing
Classroom Jan 15— Apr 6 salmon at Blue Lake Hatchery.

Teacher Name Grade(s) Course

Sarah Holmes 8 Language Arts

Email Phone Address

sholmes@humboldt.k12.ca.us

(707) 822-4896

1617 Old Arcata Rd., Bayside, CA 95524

Project Title Dates Description
8" grade students buddy with Kindergartners at
the beginning of the year and mentor/teach. During
final trimester 8" graders write and illustrate a
Buddy Books Feb. 23 — May 8 children’s book and dedicate it to their buddies.
Teacher Name Grade(s) Course
Chelsea Benson 7 Service-learning Activity Class
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Email

Phone

Address

benson.chelsea@gmail.com

(707) 822-4896

1617 Old Arcata Rd., Bayside, CA 95524

Project Title Dates Description
Learning about watershed health and its affect on
habitat. Restoring Jacoby Creek’s own Nature
Jacoby Creek School Aug. 26 —Nov 7 Area by invasive plant removal and gaining an
Watershed Restoration 2009 understanding of non-point pollution and land use.
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CalServe Partnerships Service-learning Case Study Process
Tracking Sheet for Case Study
CalServe Partnership District Name: Jacoby Creek Charter School District
School Name: Jacoby Creek School
Case Study Teacher Name: Bill Trewartha
e-mail address: longhike@hotmail.com
Phone: (707) 822-4896
Dates of Project:: from Jan. 15,2009 to April 6, 2009

# of Hours of SL Project Instruction: 11 # of Hours of Action/Service 60

Proficiency in Standards # of Days
Civ. Absent
Eng. During Grade
Student # (1/0) (1/0) (1/0) Project | Project Grade in Course
Teacher
declined
1 8 9 to track — | 85 Not available yet
2 9 10 100
3 9 8.5 95
4 9 8.5 70
5 9 10 100
6 9 10 100
7 9 8 75
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8 6.5 8.5 75
9 9 10 90
10 8 10 100
11 9.5 7.5 70
12 8 10 90
13 9 10 100
14 8 9 85
15 9 0 75
16 0 8 90
17 8.5 0 90
18 2 5 75
19 6 0 75
20 8 7.5 85
21 9 95 100
22 7.5 8.5 75
23 7.5 5 75

** Tracking absentee rates would be very labor intensive as many days and

numerous assignments/tasks were involved in evaluation for grades.

CalServe Partnerships Service-learning Case Study Process

Tracking Sheet for Case Study



CalServe Partnership District Name: Jacoby Creek Charter School District

School Name: Jacoby Creek School

Case Study Teacher Name: Sarah Holmes

e-mail address: sholmes@humboldt.k12.ca.us

Phone: (707) 822-4896

Dates of Project:: from Feb. 23, 2009 to May 8, 2009

# of Hours of SL Project Instruction: 104

(excludes 1 hr. per week w/buddies Oct-June)

(Buddy Book portion)

# of Hours of Action/Service: 50 per student

Proficiency in Standards

# of Days
Civ. Absent
Eng. During Grade
Student # (1/0) (1/0) (1/0) Project | Project Grade in Course

Teacher

declined
CLASS 1 to track —
1 100 100 > A Not available yet.
2 100 100 A
3 100 100 A
4 100 100 A
5 100 100 A
6 100 100 A
7 100 100 A
8 100 100 A
9 100 100 A
10 100 100 A
11 100 100 A
12 100 100 A
13 100 100 A
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14 100 100 A
15 100 100 A
16 100 100 A
17 100 100 A
18 100 100 A
19 100 100 A
20 100 100 A
21 100 100 A

** Tracking absentee rates would be very labor intensive as many days and

numerous assignments/tasks were involved in evaluation for grades.

Continued from Sarah Holmes (Buddy Project)—Class 2

Proficiency in Standards

# of Days
Civ. Absent
Eng. During Grade
#1 #2 Optional SL for SL
Student # (1/0) (1/0) (1/0) Project | Project Grade in Course
CLASS 2 Teacher
declined
1 100 100 totrack— | A Not available yet.
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100

100

>

20

100

100

100

100

100

100

100

100

100

100

100

100

6 100 100 A
7 100 100 A
8 100 100 A

** Tracking absentee rates would be very labor intensive as many days and

numerous assignments/tasks were involved in evaluation for grades.
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CalServe Partnerships Service-learning Case Study Process
Tracking Sheet for Case Study
CalServe Partnership District Name: Jacoby Creek Charter School District
School Name: Jacoby Creek School
Case Study Teacher Name: Chelsea Benson
e-mail address: benson.chelsea@gmail.com
Phone: (707) 822-4896
Dates of Project:: from Aug. 26, 2008 to Nov. 22, 2008

# of Hours of SL Project Instruction: 44 # of Hours of Action/Service 320

Student # Proficiency in Standards Grade in Course
# of Days | Grade
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Giv. Absent | for SL
Eng. During | Project
# #2 Optional SL
(1/0) (1/0) (1/0) Project

-t
E~Y

5 5 5 0 A A
6 6 16 1 A- A-
7 6 20 1 A- A-
8 6 20 2 A A

=)
N
=)
=)
>
>
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Appendix C: Zoomerang Survey Screen Prints
Contact Sasha Neumann at sneumann@ttusd.org.

Dnline Surveys | Zoomerang - Mozilla Firefox

Eile Edit View History Bookmarks Tools  Help

= O X & IZ|http:,l’,iwww.znumarang.(DmeurveyfsurvEy-lntm.zgl?p=WEBZZSVYVH2JJT

Exploring the Effectiveness of Service Learning Projects

Thank you for participating in our survey. Feel free to visit anytime between now and May. If the survey is
updated, you can expect an email with the most recent link. If you wiould like to receive a copy of this survey
in Word format or any other materials associated with evaluation process, please download from YSCALs
2009 Institute Presentations at hitp:fAyscal.org/cmdPrograms/Institute/2009/Media html look for presentation
titled Evaluafion: Using Service-Learning Case Studies lo Assess Academic Conlent Slandards or email
me to send you a copy at sneumanniéittusd.org.

Please send any recommendations, comments or feedback directly to me at sneumann@ttusd.org. My aim
is to create valuable and useful data for the CalServe partnership

START SURVEY!

Zzo omerang

Online Surveys | Customer Satisfaction Surveys | SMS Mobile Surveys | Online Panels
Copyright @ 19588-2009 MarketTools Inc. Al Rights Reserved. Privacy Policy | Terms Of Use | Help
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¥ online Surveys | Zoomerang - Mozilla Firefox

File

Edit

Wiew

Hiskory  Bookmarks  Tools  Help

@ - c (BT Iz|http:,l',l'www.zoomerang.com,l'Survey,l’survey.zgi?p=WE8223WVH2JJT

Exploring the Effectiveness of Service Learning

Projects

[Question Title]

Departmant of

EDUCATION

WWelcome to Exploring the Effectiveness of Service Learning Projects. This survey is the
final step in the evaluation being conducted on behalf of CalServe Developmental and
Sustainable Partnerships 2008, As explained at the CalServe Institute, this evaluation
process collects data that will help teachers, schools, LEAs and the State. If you wauld
like to receive a copy of this survey in Word format, please download from YSCALs 2009
Institute Presentations at hitp /fyscal orgfcmiPrograms/nstitute/ 2009 edia.html
Evaiuation: Using Service-Leaming Case Studies to Assess Academic Confent

Standards or email me to send you a copy at sneurnann@tusd.org.

On the following pages of the survesy you will find 35 quetions. The first half are
straight forward, mostly qualitative guestions, requesting project and partnership
descriptions. The next 8 questions align the Quality Standards for Service Learning
with a Likert Type Scale and may require some conversation between teacher
sponsoring project and contact sponsoring the evaluation process. Finally the last 10
guestions require the use of your "Tracking Sheet" to complete as these ask for the
Standards, Assessment Methods and % Students Proficient. The "Tracking Sheet”
i5 available to download from the YSCAL site listed above.

Thank you for taking the time to complete this important survey. Your efforts will pay
off as Quality Service Learning Projects can be tracked and assessed for alignment
with Mational research efforts. Through the process teachers realize how Quality
Service-Learning Projects are helping their students to attain Content Standards.
Schools gain confidence in supporting Service Learning as a methodology when they
see data of Content Standard achievement and associated student engagement.
LEAS support Service-Learning Policy more confidently as they see how local data
supports national research, and the State will be in a position to pass what they have
learned and accomplished onto the Federal Department of Education and
Corporation for National and Community Service. On a practical leval, whan we know
more of what is happening in the field, the State will gain a clearer perspective on
howe to support partnerships more effectively.
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Flease use the comment box at the end of the survey or for more immediate response,
email me directly at sneumann@ttusd.org to provide comments and feedback on how we
might make the survey more user friendly or what training or technical assistance you
wiould appreciate fram CalZerve. On behalf of the California Department of Education,
CalServe, and your local LEA Service Learning Coordinatar, we greatly appreciate the time
and experience you have shared through completing this survey. Your input is greatly
valued.

[Question Title]

Exploring the Effectiveness of Service Learning
Projects

Cuestions marked with an asterisk {(*) are mandatory.

Case Study General Information

1 * Select Partnership Name from list.

[ Sustainable Partnerships v|

2 Person Conducting Senice Learming Project (Usually the teacher's
information).

Mame
SchoolfOrganization

hailing Address

City, State, Zip

Phone (555) 1234567
Email Contact
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Exploring the Effectiveness of Service Learning
Projects
Questions marked with an asterisk ) are mandatory.

Background Information: Lead Teacher

3 *Grade Level(s) andior Course(s) Involved in Service-Learmning Project
(Click all that apply as there may be multi age classrooms. Include Course
Mames under "Other" )

Cther, please specify

A e e e e e e B

L‘

" %ears Teaching this Grade or Course

5 T Years Experience using Service Learning as a Teaching Methodology

I j‘
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Exploring the Effectiveness of Service Learning
Projects

Questions marked with an asterisk (*) are mandatary.

Case Study Project Description

6 Date Project was Initiated

Month  Day “rear M

patel ol =l ol =

T Number of Students

‘1

8 Date Project was Completed

hanth  Day ear HiA

pate] [ =l =l =

9 Percent of Students Attending 95% of Instruction and Action Related to
Service Learning Project

‘1

10 * Duration of Service-Learming Project (to include Preparation / Action/
Reflection / Celebration):

‘L

11 * Intensity of Serice Leaming Project (Approximate number of hours
spent on Service Learning Project)

| [
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Exploring the Effectiveness of Service Learning
Projects

Service Learning Project Assessment

12 wWas there a pre assessment of student achievernent for the Standards
being delivered?

_YES | _No |

13  Does the district have an electronic student assessrent program?

_YEs |_No |

14
Mame [ Type

15 If yes, can this systermn be used to do a comparisan study with the case

study?
_YES I NO I

iy
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Exploring the Effectiveness of Service Learning
Projects

Questions marked with an asterisk {*) are mandatory.

Service Learning Project Description

16 = Choose which ofthe following best describes the type of project you
are conducting.

|I_

17 +Please select all that apply.

Which Community Meeds are addressed through your Service-
Learning Project?

Enwiranment

Conservation

Campus Beautification
Renewable Resources
Preseration

Safety

Drug and Alchohol Education § Prevention
Carmmunity Building

Skill Building

Education

Creating Experiences for Others
Peace

Hunger

Homelessness

Health and Well-heing

Social Justice

Rights

Other, please specify

I e e e e e e e e e e e



Exploring the Effectiveness of Service Learning
Projects

K - 12 Service-Learning Standards for Quality
Practice

Answer based on your personal conversations with Service-Learning
Coardinator or use the Coardinator's perspective as gained from "Dipstick”
evaluations.

18 Meaningiul Service
Service-learning actively engages participants in meaningful and
persanally relevant service activities.
Indicators:
1. Bervice-learning experiences are appropriate to pardicipant ages
and developmental abilities,
2. Service-learning addresses issues that are personally relevant to
the
padicipants.
3. Bervice-learning provides padicipants with interesting and engaging
service activities.
4 Service-learning encourages patticipants to understand their service
expeariences in the context of the underlving sacietal issues baing
addressed.
5. Bervice-learning leads to attainahle and visible outcomes that are
valued by those heing served.

Ingilgaaltu:rr:' Ob'lfo‘t Some Indicators Present st Al Indicators Present
- Some Points of Project Throughout Project
PApplied
1 2] 3 <Al 2]

19 Linkto Curriculurn
Service-learning is intentionally used as an instructional strategy to
meet learning goals andfor content standards.
Indicators:
1. Serwice-learning has clearly adiculated learning goals.
2 Service-learning is aligned with the academic andior programmatic
cuUrriculum.
3. Service-learning helps padicipants learn how to transfer knowledge
and skills from one setting to another.
4. Service-learning thattakes place in schools is formally recagnized in
school board policies and student records.

Ingilz:zltu:rr:' ONfo‘t Some Indicators Present st Al Indicators Present
L Some Points of Project Throughout Project
Ppplied
<1 2 2] A -2
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20 Reflection
Senvice-leaming incorporates multiple challenging refl ection
activities that are ongoing and that prompt deep thinking and
analysis about oneself and one's relationship to society .
Indicators :
1. Service-leaming reflection includes a varety of werbal, whitten,
artistic, and nonverbal activities to demonstrate understanding and
changes in participants' knowledge, skills, andbor attitudes.
2. Service-leaming reflection occurs before, during, and after the
Zerwice exnperence,
3. Service-leaming reflection prompts participants to think deephy
about comples community problems and attemative solutions.
4. Service-leaming reflection encourages participants to examine
their preconceptions and assumptions in order to explore and
understand their roles and responsibilities as citizens.
. Service-leaming reflection encourages participants to examine a
vanety of social and civic issues related to their service-leaming
experience so that participants understand connections to public
policy and civic lifs.

Uranware of

[——— Zome Irdicakas Presenlal Al idlcakors Presen!
calers; No Some Poink of Proleci Trecughaall Proiecl
Applled

1 F i 4 5

Divarsity

Senvice-leaming promotes understanding of diversity and mutual
respect among all participants.

Indicators

1. Service-leaming helps participants identify and analyze different
points of wiew to gain understanding of multiple perspectives.

2. Service-leaming helps participants dewelop interpersonal skills in
conflict resolution and group decizion-making.

3. Service-leaming helps participants actively sesk to understand
and walue the diverze backgrounds and perspectives of thoze
offering and receiving service.

4. Service-leaming encourages participants to recognize and
OWEFCOME steraatypes.

Uraware of

B Some Imdlcakas Presenlal All relcalors Present
peflcaiars ; ol Cerme Palnls of Projec Tl Prefec
Applled
1 2 3 L} 5

22 Youth Whice
Service-leaming prowides youth with a strong woice in planning,
implementing, and evaluating service-leaming experences with
guidance from adults.
Indicators :
1. Serwice-leaming engages youth in generating ideas during the
planning, implemertation, and evalugtion processes,
2. Service-leaming involves youth in the decision-making process
throughout the service-leaming experences.
3. Service-leaming inwolves youth and adults in creating an
enwironment that supports trust and open exprezsion of ideas,
4. Service-leaming promates acquisition of knowledge and skills to
enhance youth leadership and decision-making.
i, Service-leaming inwolves youth in evaluating the quality and
effectiveness of the service-leaming experence.

Ureware of
rallcakrs; Mol
Applled

1 2 3 4 5

Some rdloakes Presental Al rdlcaks Presenl
Zome Palnls of Prolec) Trrcug bl Projec |




23 Partnerships
Service-leaming partnerships are collaborative, mutually benefi cial,
and address community needs.
Indicators:
1. Service-leaming invalves a warety of partners, including youth,
educators, familiez, community members, community-based
organizations, andfor businesses.
1. Service-leaming partnerships are charactenzed by frequent and
regular communication to keep all partners well-informed about
activities and progress.
3. Service-leaming partners collaborate to establish a shared wision
and set common goals to address community needs.
4. Service-leaming partners collaboratively dewelop and implement
action plans to meet specified goals.
5. Service-leaming partners share knowledge and understanding of
zchool and community 3ssets and needs, and view each ather as
walued resounces.

Urensare of

rellcakors : Hal Ziome radlcakes Fresenl al Al rddlcakors Presenl
cakir; B Zome Foink of Frolecl Thrcugheul Prolecl
Epplled
1 2 3] g | 5

24 Progresz hionitoring
Service-leaming engages participants in an ongaing process to
assess the quality of implementation and progress toward mesting
zpecifi ed goals, and uses results for improwvement and
zustainability .
Indicators:
1. Service-leaming participants collect evidence of progress toward
meeting specific service goals and leaming outcomes from multiple
zources throughout the service-leaming experience.
1. Service-leaming participants collect ewvidence of the quality of
zervice-leaming implementation from multiple sources throughout
the service-leaming expersnce.
3. Service-leaming participants use evidence to improve service-
leaming experiences.
4. Service-leaming participants communicate evidence of progress
toward goals and outeomes with the broader community, including
policy-makers and education leaders, to deepen service-leaming
understanding and ensure that high quality practices are sustained.

J,camr.:gl Some Indlcakrs Fresenlal Al indlcakes Presenl
‘Ppllhli Zome Polnks o Prolec) ThwoLghaul Frolec|
1 3 3 4| 5

25 Duration and Intensity
Service-leaming has sufficient duration and intensity to address
community needs and meet specified autcomes.
Indicators:
1. Service-leaming experences include the processes of
imvestigating community needs, prepaning for senvice, action,
reflection, demonstration of leaming and impacts, and celebration.
1. Service-leaming is conducted durng concentrated blocks of time
across 3 period of several weeks or months.
3. Service-leaming experences provide enough time to address
identified community neads and achieve laaming outcomes.

h:llll '“"'u_"""_':fl Zome Irdlcakos Presenlal Al Indlcalors Presenl
cakors; o Some Polnb of Prolecl Thraughoul Prolec
Applizd

1 2 1] 4 3]
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Exploring the Effectiveness of Service Learning
Projects

Content Standards, Methods of Assessment, and % Student Proficiency

Far a further explanation of Methods of Assessment or to download a copy of
the "Tracking Sheet' please visit httpyscal.orgfemiP rogramssinstitute

12009 Media.htrl and look for Evaluation: Using Service-Learning Case Studies
o Assess Acadermic Content Standards,

26 Please define 2 Content Standards with which your project maost
closely aligns. For a list of Content Standards, please visit
hittp i e ¢ 8. owfbelstis siindex asp.

‘When possible please choose a standard that is also a benchmark for
vour district. For a sample of district benchmarks visit

httpetwreryr ki d.edufdepatmentsfinstructional services

/standards and benchmarks.himl.

Ifyour district has student assessment program, please select
Content Standards that are covered through the program.

Please include the full description for both standards including subject,
grades, topics and specific standard description including apprapriate
number ar letter classifications.

27 Focusing on Gontent Standard 21, howwauld you classify your Method
of Assessment, if Authentic Assessment was used, click other and fill
inthe hlank?

™ One testitemn offered as a part of a larger test immediately
fallowing project

One testitem cowered as a part of a larger test more than twa
weeks after project

One testitem fram poll or pop quizin class

2 - 5testiterms offered as a part of a larger testimmediately
following project

2- A testiterns covered as a part of a larger test more than two
weeks after project

2- A testiterns frorm poll or pop quizin class

Mare than & testitems offered as a part of a larger test
immediately fallowing praject

Wore than 4 testitems covered as a part of a larger test more
than two weeks after project

Wore than & test items from poll or pop guizin class
Other, please specify

MEE E H E E E E
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28 Lsing your "Tracking Sheet" what % of students were proficient in
Content Standard #17?

|1

29 Focuszing an Content Standard #2, how swould you classify your Method
of Assessment, if Authentic Assessment was used, click ather and fill
inthe hlank?

o One testitem offered as a part of a larger test immediately
following project

COne testitern covered as a part of a larger test maore than two
wieeks after project

Cne testitern from poll or pop quiz in class

2- 5testitems offered as a part of a larger test immediately
following project

2- Atestiterns covered as a part of a larger test maore than two
weeks after project

2 - atestitems from poll or pop quizin class

more than 5 test items offered a= a pant of 3 larger test
immediately following project

more than 5 testitems covered as a part of a larger test more
than two weeks after project

Maore than 5 test items from poll or pop quiz in class
COther, please specify

TEE B E E B B EBE

30 Llsing wour "Tracking Sheet" what % of students were proficient in
Content Standard #27

|1

31 Ifyour district has a method for assessing student performance an
specific standards please explain how your students compare to the
district average.
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Eormore infermation on Service Learming contact your Service Leaming
Regional Lead at hitp fawiy. cde ca.gov/cifcr/siregionalleads asp

View Survey Results

Click to see how others responded.

Zna-uaa‘-

Orline Surveys | Customer Sstisfaction Surveys | SMS Mobile Surveys | Online Panels
Copyright @ 1998-2008 MarketTools nc. Al Rights Reserved. Privasy Policy | Terms Of Use | Help
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Appendix D: Final Data Table of Results

Partnership N am e School/O r¢gc#nifa$taadentSstudent numAbtaendance Duration Intensity {
W heatland Hleama éAnrtoazy W heatland Scho o [4D0iGtr3dt0 - 500 90 - 95% Sem ester 6 - 10 ho urst
Cajon ValleySHambonn Keelein€Ereevdta Eyem entary/ C2a50 B0V-aBey S.D95% or m or®em ester 3 -5 hours o
Rocklin UniMeadisa W illiRmcsklin Elem entary70 60 - 80 95% or m orleess than 2 W reae&rs10 hol
Ro cklin U niCigdthia Sm i€l bblestone Elem em®thai 20 - 30 95% or m orEntire Year 3 -5 hours
San Joaquir Moch@lIfle. ® Jd pmle@m.0@8tdiDssnpa Cro w3é 30 - 40 95% or m orEentire Year 3 -5 hours pl
Ro cklin Unidbed Bryant W hitney High Scho1o2l5 100 - 150 95% or m or®em ester 3 -5 hours pf
San Jo aquinDCeon.n@ f&f r @ W SBJdautcdk Mioimmh elle Guznr Gn60 - 80 90 - 95% Unit (4 - 6 wéeekld) ho ursl
San JoaquinQlaudidfD ar oErsedaG iR En 5) 1 -10 90 - 95% Sem ester 3 -5 hours pl
San Joaquir SOlov iaOM fo oallHdsleu 8athoandr. Charte35 30 - 40 95% or m or@®em ester 3 -5 hours pr
Eureka City Rroijffied Servleureka City Schools25 20 - 30 95% or m or2 W eeks 3 -5 hoursp
Eureka City Wrhsitfied hrisEiameskean Higk School25 20 - 30 90 - 95% Entire Year 3 -5 hoursp

67



68



