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Prof. Tom Trice

Office: Faculty Office Bldg., 47-25P

Office Hours: MW, 12:10-1:00, T, 10:10-11:00

Contact Info: 756-2724; ttrice@calpoly.edu

Course Description: This course encourages students to explore the relationship between the individual, society, and established institutions of public order (e.g., family, religion, education, economy, government) in the context of social movements, that is to say, in terms of individuals and groups who have acted in concert with one another to effect or resist change from roughly 1800 down to the present.  Most social movements emerge locally, but as we will see this quarter some of them acquire broader regional, national, and even global significance in a process that is shaped by the personalities of individual activists and groups, old and new institutions, and both long term historical developments and discrete historical events. Given the broad scope of this course in time and space, our approach will be topical, emphasizing issues (e.g., religion, class, ethnicity, gender, sexuality, environment, peace) that have inspired the emergence of many modern social movements worldwide.  In addition to fostering an academic understanding of social movements, this course also utilizes a community-based, “service learning” pedagogy to encourage you to consider firsthand the extent to which social movements have affected, or may yet influence, the ways in which you and I experience and understand our own roles in and beyond San Luis Obispo. This dual focus on the academic study and practice of social movements is designed to give you a better understanding of the past and its relationship to the present.    

Course Objectives: In keeping with the educational criteria for Area D general education, students completing this course should have an enhanced ability to understand: 
· how human beings have acted individually and in concert with one another to effect or resist change on behalf of their own communities, disadvantaged or marginalized groups, and/or the environment in which they live 

· how established institutions of public order have influenced such efforts for good or ill  

· how specific historical events and processes occurring at the local, regional, national, and global level have influenced the lives of people worldwide down to the present day  

Required Course Reading: 
Fine-Dare, Kathleen.  Grave Injustice: The American Indian Repatriation Movement and 

NAGPRA.  Lincoln: University of Nebraska Press, 2002.
Shen, Tong.  Almost a Revolution: The Story of a Chinese Student’s Journey from Boyhood to 

Leadership in Tiananmen Square.  Ann Arbor: University of Michigan Press, 1998.

Unless stated otherwise in the schedule, all remaining reading materials are available online via Blackboard or hyperlinks.

Course Requirements:

Class Participation





20%



Reading Response Journal




20%

Microthemes (8 @ 5% each)




40%

Service-Learning Activities




10% 

Service-Learning Reflection Essay



10%

Class Participation (20%) is an essential part of this class.  Attendance alone does not constitute participation.  Come to class having read all assigned material and be prepared to discuss it.  At the beginning of most class sessions, students will be asked individually and/or in small groups to facilitate discussion by coming up with a list of keywords, issues, or arguments from the assigned readings.  “Discussion” does not mean that you must offer profound interpretations of the past, only that you ask questions of the material you have read and demonstrate a willingness to talk about issues you find puzzling or interesting.  If you are confused about something, chances are you are not alone, so please speak up!  Finally, because many, if not most, of the issues that we will discuss in this class touch on people’s core beliefs and values, we must all make every effort to engage in civil, “informed” discussion.  Such a discussion requires: careful consideration of course materials; a willingness to share one’s own observations or questions about that material and to hear out others as they do the same; and acknowledgement of the fact that on occasion we must simply agree to disagree with one another.    

Reading Response Journal (20%) provides you with an opportunity for ongoing reflection on the ideas and issues that you encounter in the various materials for this course, in class discussions, and as a result of your experiences with our community partners.  Your journal should include brief entries on each day’s course materials that address main themes and arguments; provide evidence (e.g., quotations, terminology, images, etc.) to illustrate them; and identify points of confusion) and reflections on your service-learning experience. Journal entries should aid you in completing microthemes and your final essay, not to mention in participating more effectively in class discussion, so bring your journal to every class.  I will collect the journals a few at a time on no less than two occasions during the quarter, so please keep up with your entries.     

Microthemes (8 @ 5% each for a total of 40%) are short (1-2 page) responses to: 1) an in-class prompt, e.g., summary of key points of assigned materials; 2) analysis of a required primary source; 3) analysis of an outside source of your choice (e.g., news article, image, musical recording, interview, etc.) that draws on the historical experiences and issues discussed in class.  The primary purpose of the microtheme is to aid you in analyzing different types of primary sources and in organizing your own ideas.  Students must complete 8 (eight)  microthemes over the course of the quarter, three of which are required (#1, 10, & 16).  Microthemes are DUE at the beginning of class for which they are assigned.  You will find the prompts below the assigned course materials for each class.  A double asterisk (**) designates the required microthemes.
Community-Based “Service Learning” Activities (10 hours for a total of 10%) will permit students acting individually or in small groups to explore more fully the ideas and issues discussed in class and the ways in which they relate to both the historic and present-day experiences of different individuals and groups within San Luis Obispo County.  To this end, HIST/HNRS 216 is currently being supported by the Campus California Compact through a grant from Learn and Serve America, as part of its SIG:CARE (Student Innovation Generation: California Recovery and Renewal) Initiative.  Cal Poly was one of seven universities selected to participate in this effort to mobilize students, faculty, and staff “to aid in the state’s recovery and renewal through service, service-learning and inventive solutions”, with a special emphasis on “green” education and jobs creation and strengthening citizens’ social investment in their own communities.  Consequently, during the term you will apply what you are learning about social movements to activities at one or both (you choose) of the following locations for a total of ten hours (approximately 1 hour per week): 

Growing Grounds, Transitions Mental Health Association, San Luis Obispo: For more than 20 years, Growing Grounds Farm, located at 3740 Orcutt Road, “has offered compassionate and proactive treatment for adults suffering from mental illness. Using a combination of horticultural therapy and vocational training, the farm provides employment opportunities and a supportive environment for personal growth.”  Website: http://www.t-mha.org/index.html
Cal Poly Organic Farm, San Luis Obispo: As stated on its website, “The Cal Poly Organic Farm (CPOF) provides students and the community a place to experience and explore organic and sustainable farming and gardening techniques. Furthermore, it serves as a classroom and laboratory to several Cal Poly courses and research programs. Faculty, staff and students jointly manage and steward the farm. The farm is also supported by grants, community members, the Horticulture and Crop Science Department and the College of Agriculture, Food and Environmental Sciences. Website: http://www.calpolyorgfarm.com/
Our community partners have regular, ongoing activities in which you may take part, but they may also design activities expressly for you or encourage you to devise activities or projects of your own. Student Community Services keeps track of service-learning hours, thus a representative will be coming to class during the second week of the quarter to discuss the precise procedure for submitting your hours to that office.  There is a specific form that you will want to take to your chosen site each time you visit it so that the resident manager or her/his representative may confirm your work.  This portion of your grade is calculated solely on hours worked, so for example if you complete 8 of the required 10 hours you will earn 80% on this activity. ALL hours must be completed prior to the week of final exams.
In preparing for your service-learning experience, I encourage you to keep several things in mind.  First, do you have particular skills or areas of expertise (e.g., policy research, grant writing, fund raising, publicity, website design, engineering) that might be particularly beneficial to our community partner?  Conversely, are there skills or areas of expertise (e.g., leadership, community organizing, field research, project design) that you would like to focus on developing or improving in the context of your service placement?  Second, and perhaps most importantly, remember that we are embarking upon a partnership with other members of our community.  In addition to any practical work you perform during this placement, you should make a point of routinely observing, listening, and engaging in dialogue with whomever you come into contact as a result of this experience.  This is not “hit-and-run” volunteer work.  On the contrary, it is an opportunity to learn more about the motivations, difficulties, and oftentimes mundane workings of people involved in, or affected by, social movements at the local, grassroots level.  
Service-Learning Reflection Essay (10%) of 4-6 pages (1-inch margins, 12-pt. font, double spaced) will serve as your final “exam” and as your final opportunity to reflect on your service-learning experience in light of the social movements discussed in the course.  Thus, when completing this exercise you will want to consider carefully: 1) the course objectives as stated on page one of the syllabus; and 2) which ideas, issues, strategies, or practices you have read about and discussed over the quarter seemed to resonate most with your own experiences with one of our community partners. No less than two weeks prior to the end of the quarter I will provide you with a copy of the grading rubric that I will be using to evaluate this assignment.  DUE at the beginning of the final exam period for this class, Monday, 7 June, 1:10-4:00 p.m.  We will use this opportunity to discuss your experiences over pizza.
	Class Schedule*
*I reserve the right to delete and/or make substitutions to course materials should the need arise.
Topic 1: Terminology
In this introductory unit, pay attention to the terminology and theories utilized by both historians and sociologists to talk about social movements.
M 3/29: Introduction to Course
Includes short presentation by Craig Wilson of Growing Grounds.

W 3/31: Holiday

M 4/5: What is a Social Movement?
I.  Websites
List of Social Movements at Wikipedia: http://en.wikipedia.org/wiki/List_of_social_movements
II. Secondary Sources: 
Donatella della Porta and Mario Diani, Social Movements: An Introduction (2d ed., 2006), 1-30.
Craig Calhoun, “‘New Social Movements’ of the Early Nineteenth Century,” Social Science History 17, no. 3 (1993): 385-427.

III. Primary Sources:

Lorenzo von Stein, The History of the Social Movement in France, 1789-1850 (1850), 43-45, 66-73, 79-83.
** Microtheme #1: In class prompt.

Topic 2: Class
W 4/7: “There Exists for Man a Unitary Destiny”: Utopian Socialism
Class will begin with a short presentation by Heather Demosthenes on Service Learning and Student Community Services, so please be on time. 

I. Websites:

New Lanark World Heritage Site
The Oneida Community
II. Secondary Sources:

Carl J. Guarneri, “Reconstructing the Antebellum Communitarian Movement: Oneida and Fourierism,” Journal of the Early Republic 16, no. 3 (1996): 463-88.
III. Primary Sources:

Charles Fourier, Degradation of Women in Civilization (1808-51)

__________.  The Phalanstery (1808-51)

Robert Owen, A New View of Society (1813-16)

Andrew Ure, The Philosophy of Manufacturers (1835)

The People’s Partition (1838)

Louis Blanc, The Organisation of Labour (1840)

Edwin Chadwick, Report on Sanitary Conditions (1842)
Friedrich Engels, Description of Recently Founded Communist Colonies Still in Existence (1845)

M. Faraday, Observations on the Filth of the Thames (1855)

Images: Photos & lithographs depicting the Oneida Community (on Blackboard)
M. 4/12: “Workers of the World Unite”: Marxism
I. Websites:
Marxists Internet Archive 

Under the heading “History”, you will find short sketches of the Communist League, the First International, and the Paris Commune (also in the Encyclopedia of Marxism) 
II. Secondary Sources
Paul LeBlanc, “The Revolutionary Marxist Synthesis,” in From Marx to Gramsci: A Reader in Revolutionary Marxist Politics (1996), 2-19.
III. Primary Sources: 
Karl Marx and Friedrich Engels, The Communist Manifesto (1848) 

The International Working Men’s Association, General Rules (1864) 

“The First International and Working Women,” in Women, the Family and Freedom: The Debate in Documents, eds. Susan G. Bell and Karen Offen (1983), 464-74. 

The following sources are available at the Marxists Internet Archive (path: History, France, Paris Commune, Documents of the Paris Commune) 

     The Republic is Proclaimed, To the Democratic Socialists, and The State is Abolished (1870)

 Images:    Political caricatures (1870-71)
Music: The Internationale (1871) in 40 languages: The Internationale in 40+ languages - MP3 collection, e.g. French, Russian, English (lyrics)
     Warschawjanka (Varshavianka) in Russian (click below YouTube video for English lyrics) 
Memoir: Louise Michel (2004), 37-44, 51-56, 60-69

Microtheme #2: Select one of the required primary sources and analyze its historical significance to Marxist movements based on genre, stated or implied intent, use of language and/or imagery and/or sound, and historical significance.  
W 4/14: “By Every Lawful Means”: Social Democracy
I. Websites:

Marxists Internet Archive 

Explore the history of the Second International, 1880-1917 under the “History of Marxism” and entries in the “Encyclopedia of Marxism” for August Bebel, Alexandra Kollontai, Wilhelm Liebknecht, Rosa Luxemburg, Vladimir Lenin, and the Zimmerwald Left. 

SPD Bundesfraktion (German Social Democratic Party), use Google translator
II. Secondary Sources
Review LeBlanc article from previous class.
III. Primary Sources
The Gotha Program (1875) 

Letter from Friedrich Engels to August Bebel (1875)

Western Labor Parades (1886)

Rosa Luxemburg, What are the Origins of May Day? (1894) 

Walter Crane, “The Worker’s Maypole” (1894)

Vladimir Lenin, What is to be Done? (1902)

International Socialist Conference, Amsterdam, May Day Resolution (1904)

August Bebel, “For Union and Unity,” (1905)

Alexandra Kollontai, International Socialist Conferences of Women Workers (1907, 1910)

7th International Socialist Congress, Stuttgart, Resolution against Militarism and Imperialism (1907)

Sen Katayama, Letter to H. Hyndman on socialism in Japan (1908)

__________.  “Chinese Refugees in Japan”, British Socialist, v. 2, no. 11 (1913): 510-12.

Images: May Day cartoons, drawings at www.marxists.org

Music: Aaron Copeland, Into the Streets May First! (1934), lyrics & recording
Memoir:  “Kutsumi Fusako’s Recollections,” in Reflections on the Way to the Gallows: Rebel Women in Prewar Japan, 141-61
Microtheme #3: Using a single source from each of the class sessions on socialism (Utopian, Marxist, SD), compare and contrast the strategies used to attract support for each respective movement.
Topic 3: Peace

M 4/19: “Never Such Innocence Again”: Pacifism
I. Websites

Fellowship for Reconciliation (FOR): http://www.forusa.org/
American Friends Service Committee: http://www.afsc.org/
Ansâr as-Salâm (Muslim Peace Fellowship): http://mpf21.wordpress.com/
II. Secondary Sources

Cynthia Eller, “Oral History as Moral Discourse: Conscientious Objectors and the Second World War”, The Oral History Review 18, no. 1 (1990): 45-75.
The Great War, 1914-1918.  Under “Historians” section, read Jay Winter (1900-A Transforming World, Total War-Everyone’s a Target, Hatred, Poison Gas, Kathe Kollwitz-Symbol of Letting Go); Sarah O’Brian-Twohig (last three sections); Bernd Huppauf (last two sections); Gail Braybon, Laura Downs, Paul Fussell, Sir Michael Howard, Robert Wohl (all sections); 
III. Primary Sources

Correspondence between Lev Tolstoy and Mahatma Gandhi (1909-10)

“Ford Hires Liner in Peace Crusade”, New York Times, 25 November 1915
Report of the Third International Congress of Women, Vienna (1921); report is in serial format in French, German, & English; read opening section on organization’s history & criteria for membership, Jane Adams’ presidential address (1-3), Education report by Emily Arnesen (28-31), the section on children’s education (39, 40, 42-44, 47, 48), & Emily Balck’s report on WILF work with affiliates (49-53)
Halvdan Koht, Presentation Speech for the Nobel Peace Prize (1931)

Ernest L. Meyer, “Pacifists in the Next War”, The North American Review 238, no. 5 (1934):398-405.

Huda Sha’rawi, Speech to the Congress of the International Alliance of Women, Istanbul (1935)

Coretta Scott King, The Judgment of History Will Show (1984)

Miyako Shinohara, In the Name of Peace (1986) 
Thich Nh’ât Hanh, Being Peace (1989)

Images: Kathe Kollwitz, The Sacrifice (1922)
Audio-clips: George Bernard Shaw (n. d.)

Oral interview with Kala Shahani regarding Gandhi (n. d.)
Microtheme #4: Compare one of the primary sources above with a present-day pacifist text, image, or song, paying attention to enduring and/or new movement themes, strategies, etc.
W 4/21: “By Reason of Necessity”: the Anti-Nuclear Movement & Diablo Canyon

I. Websites
Mothers for Peace (San Luis Obispo Chapter): http://mothersforpeace.org
The Abalone Alliance Story at The Energy Net: http://www.energy-net.org/01NUKE/AA.HTM
II. Secondary Sources
James M. Jasper, “Rituals and Emotions at Diablo Canyon: Sustaining Activist Identities” in The Art of Moral Protest: Culture, Biography and Creativity in Social Movements (1997), 183-209.

III. Primary Sources
Ken Overaker, “Natural Beauty or Industry”, Los Angeles Times, 27 December 1967
Claude Walbert, “San Luis Obispo’s Antinuclear Activists”, Los Angeles Times, 1 April 1979

Myrna Oliver, “Antinuclear Alliances Finds Some Help in the ‘Bag Lady’”, Los Angeles Times, 7 June 1979

Barbara Isenberg, “Peter Yarrow as Artist and Activist”, Los Angeles Times, 4 July 1979
Frank Browning, “The Seeds of Unity at Diablo Canyon”, Los Angeles Times, 6 September 1981

Charles P. Wallace, “Diablo Protest Recalls Another Era”, Los Angeles Times, 22 September 1981

“’Necessity’ Defense Rejected”, Los Angeles Times, 27 January 1985

San Luis County vs. Abalone Alliance (1986)

Music: The Times They Are A Changin’ performed by James Taylor, Carly Simon, Graham Nash, & John Hall at No Nukes M. U. S. E. (Musicians United for Safe Energy) Concert, Madison Square Gardens, New York City, 1979

Power performed by John Hall, Johanna Jackson Hall & others at No Nukes M. U. S. E. Concert, 1979
News Clips: Rally for Nuclear Power at Diablo Canyon (1979)

 [Anti]-Nuclear Protests in Germany and Diablo Canyon (1984)

Debate over Diablo Canyon Future (2010)
Microtheme #5: Once you have familiarized yourself with the story of the anti-nuclear movement and Diablo Canyon, conduct a brief oral interview with a resident (preferably a somewhat older one) of San Luis Obispo County to see what she/he knows and thinks about this movement. Please do not identify the person by name, but do provide a profile (e.g., Latino male, mid-50s, lawyer).  Do you see any evidence in this individual’s response indicating the (in)effectiveness of past or present movement activities?  What, if anything, did you find surprising about this individual’s response?
Topic 4: Nature

M 4/26: “The World’s Largest Social Movement?”: Environmentalism
I. Websites:

Earth Day, 1970, National Oceanic and Atmospheric Administration (NOAA): http://celebrating200years.noaa.gov/events/earthday/welcome.html
The Nanda Devi Campaign: http://nandadevi.prayaga.org/anniversary.html
Global Footprint Network: Advancing the Science of Sustainability: http://www.footprintnetwork.org/en/index.php/GFN/page/personal_footprint/)
II. Secondary Sources:
John McCormick, “The Environmental Revolution (1962-1970),” in Reclaiming Paradise: The Global Environmental Movement (1989), 47-68.
Paul Routledge, Terrains of Resistance: Non-Violent Social Movements and the Contestation of Place in India (1993), “The Chipko Movement”, 75-118.

Video clip from CBS Documentary, The Price of Progress (2007), featuring footage of Carson from 1960s television specials (9:43 min.):http://www.cbsnews.com/video/watch/?id=2714989np 
II. Primary Sources:

Rachel Carson, Silent Spring (1962)
Aurelio Peccei, The Chasm Ahead (1969), “The Progressive Degradation of Our Ecosystem,” 203-11.

Alexander King, “The Launch of a Club,” Pentti Malaska and Matti Vapaavuori, eds., Club of Rome Dossiers 1965-1984 [2005], 55-59. 
Declaration of the United Nations Conference on the Human Environment (1972)
Citation for Chandi Prasad Bhatt, founder of Chipko Andolan (Hug the Trees Movement), The Ramon Magsaysay Award for Community Leadership (1982)

Oral history interviews with Bachani and Sudesha, “activist/farmers” of the Chipko Movement (1993), sections 13-18 and 3-5, respectively, at Mountain Voices

Microtheme #6: After reading the course materials for this class session, take the Personal [Ecological] Footprint quiz at Global Footprint Network.  Then, using evidence from these sources, write a letter to yourself or a friend explaining the strengths and weaknesses of this quiz for promoting a more ecologically friendly lifestyle.
W 4/28: “Whoso killeth even a wild beast”: Vegetarianism

I. Websites:

International Vegetarian Union: http://www.ivu.org/ 
II. Secondary Sources:

Tristram Stuart, “Vegetarianism and the Politics of Ecology: Thoreau, Gandhi, and Hitler,” in The Bloodless Revolution: A Cultural History of Vegetarianism from 1600 to Modern Times (2001), 418-47.
III. Primary Sources:
Mohandas Gandhi, “Diet and Morality” (1896, 1931), in Kerry S. Walters and Lisa Portmess, eds., Ethical Vegetarianism: From Pythagoras to Peter Singer (1999), 139-44.

Henrietta Latham Dwight, The Golden Age Cook Book (1898), 4-8.
Materials from 1st World Vegetarian Congress (1908, Dresden, Germany): http://www.ivu.org/congress/wvc08/danjou.html
Jagmanderlal Jaini, “Ethics” in Outlines of Jainism (1916), 67-73.

Albert Schweitzer, Civilization and Ethics (1923), excerpted in Ethnical Vegetarianism (1999), “The Ethic of Reverence for Life,” 145-51.

T. L. Vaswani, Kabir’s Call to Compassion, 15th World Vegetarian Congress, India (1957)
John Wynne-Tyson, “Dietethics: Its Influence on Future Farming Practices” (1977), in Ethical Vegetarianism (1999), 233-40.

Tom Regan, “In the Fullness of God’s Creation,” in Kerry S. Walters and Lisa Portmess, eds., Religious Vegetarianism: From Hesiod to the Dalai Lama (2001), 140-42.

Memoir: The Dalai Lama (Lhamo Thondup), Freedom in Exile (1990), TBA.
Microtheme #7: Interview a vegetarian to find out what motivates her or him to pursue this particular lifestyle.  Does this individual perceive vegetarianism as a movement?  Why or why not?  Do you see similarities between the interviewee’s responses and movement themes, strategies, etc.?  Again, please do not name the individual, rather provide a profile (single white female, 20s, soccer star) instead.
M 5/3: “Waves of Compassion”: Greenpeace, 1971+
I. Websites:

Greenpeace International: www.greenpeace.org/international/
International Whaling Commission: http://www.iwcoffice.org/
II. Secondary sources:

Carolyn Merchant, “Green Politics,” in Radical Ecology: The Search for a Livable World (1992): 165-91.

III. Primary sources: 

International Convention and Protocol for the Regulation of Whaling (1946) 

Tom Garrett, “A ‘Final Solution’ for the Whales,” New York Times, 28 Aug. 1971, p. 25.
Tim Klass, “Greenpeace Foundation: Whales and Baby Seals Find Defender,” Los Angeles Times, 12 Dec. 1976
Malcolm Gray, “Greenpeace Expands into Worldwide Ecology Body,” Globe and Mail (Vancouver), 21 Nov. 1977 

Jo Thomas, “Greenpeace: Global Gadfly for Ecology,” New York Times, 2 Sep. 1984
“Greenpeace Stages Whaling Protest,” Los Angeles Times, 13 Feb. 1985
Margaret Munro, “Ship’s Bombing a Big Boost for Greenpeace,” The Gazette (Montreal), 31 Aug. 1985
William Bothamley, “French Sinking of Greenpeace Ship”, Los Angeles Times, 4 October 1985
“Japanese Call Greenpeace Actions ‘Terrorism’,” The Gazette (Montreal), 6 Feb. 1989
Documentary: Rare 70s Greenpeace Documentary (pt. 1 of 6 parts) at YouTube (8.51 min.) 
Memoirs: Robert Hunter, excerpt from The Greenpeace to Amchitka (2005) at Greenpeace International website.

Rex Weyler, “Waves of Compassion” The Utne Reader (online) 

Microtheme #8: What recurring images, themes, etc. do you see in the newspaper coverage of Greenpeace?  Do you see any differences among the papers?  How does the newspaper coverage accord with Hunter’s and Weyler’s recollections of what the movement meant to them?
Topic 5: Ethnicity
W 5/5: “The Rightful Requirements of a Nation”: Zionism

I. Website:

J’accuse: The Dreyfus Affair: http://www.dreyfus-affair.org/INTRO.htm
International Christian Embassy Jerusalem: http://www.icej.org/
II. Secondary Sources:

 Yaakov Ariel, “An Unexpected Alliance: Christian Zionism and Its Historical Significance”, Modern Judaism 26, no. 1 (2006): 74-100.
III. Primary Sources: 
Documents from The Jew in the Modern World: A Documentary History, eds. Paul Mendes-Flohr and Jehuda Reinharz, 2nd ed. (1995), include the following:

“The Bilu” (1882), 421-22

Edouard-Adolphe Drumont, “Jewish France” (1886), 339-40.

Theodor Herzl, “A Solution of the Jewish Question” (1896), 422-27
Protestrabbiner, “Protest Against Zionism” (1897), 427-29

“The Basle Program”, The First Zionist Congress (1897), 429

Max Nordau, “Jewry of Muscle” (1903), 434-35

“Anti-Uganda Resolution” and “Resolution on Palestine”, The Seventh Zionist Congress (1905), 437-38

Ber Borochov, “Program for Proletarian Zionism” (1906), 441-43
The Balfour Declaration (1917), 458
World Zionist Organization-London Bureau, “Zionist Manifesto issued after the Balfour Declaration” (1917), 458-59

The Council of the League of Nations, “Mandate for Palestine” (1922), 461-62

Vladimir Jabotinsky, “What the Zionist-Revisionists Want” (1926), 462-65

The Jewish Agency for Palestine, “Statement on MacDonald White Paper” (1939), 469-70

“The Biltmore Program” (1942), 470-71

Ha-Shomer Ha-Zair, “A Case for a Bi-National Palestine” (1946), 472-74

Moshe Shertok, “Binationalism is Unworkable” (1947), 475-76

United Nations General Assembly, “Resolution on Palestine” (1947), 476-77

“Proclamation of the State of Israel” (1948), 477-78

Music: Alberic Magnard, Hymne á la Justice (1901-02) [scroll down for English text]

Film: L’Affaire Dreyfus (George Méliès,1899): Court Martial; Devil’s Island
Cultural Artifacts: Herzl Memorabilia at The Herzl Gallery: http://www.jafi.org.il/education/100/herzl2/page1.html
Microtheme #9: Select one of the cultural artifacts from Herzl Memorabilia and explain its usefulness from a Zionist point of view.  Don’t forget to attach a copy of the image to your paper.

M 5/10: “Grave Injustice”: Native American Repatriation Movement

I. Websites:

National NAGPRA (Native American Grave Protection and Repatriation Act): http://www.nps.gov/history/nagpra/
National Museum of the American Indian: http://www.nmai.si.edu/
II. Secondary Sources
Kathleen S. Fine-Dare,Grave Injustice:The American Indian Repatriation Movement and NAGPRA (2002) 
III. Primary Sources
“Red Jacket’s Skull”, New York Times, 23 March 1884

“Honoring Dead Indian Chiefs”, New York Times, 10 October 1884
 “Graves Disclose Weird Death Rites of Indians,” Los Angeles Times, 26 July 1935
“Washington Bars Souvenir Hunters,” Los Angeles Times, 21 September 1941
John Hurst, “Final Ignominy to U. S. Indians: Grave Robbing,” Los Angeles Times, 21 March 1977
Peter H. Lewis, “Indian Bones: Balancing Rights of Tribes and Research Goals,” New York Times, 20 May 1986, p. 3.

“Legislation Proposed to Return Artifacts”, Wind River News, 16 August 1988
Paul Boyer, “Who Owns the Past?  New Law on the Return of Indian Remains Challenges Both Scientists and Tribal Communities,” Tribal College (Mancos) II:3 (Jan. 1991): 6.

“National Museum of the American Indian Announces Policy on Native American Human Remains and Cultural Materials,” Seminole Tribune, 27 March 1991
K. Marie Porterfield, “Tribes Struggle with Repatriation,” Indian Country Today 15:22 (January 1995): A-1.

Podcast: The Pod Tribe, episode 5: http://podtribe.typepad.com/ (11:10-16:05)
** Microtheme #10: In-class prompt.  

W 5/12: “The Freedom to Become Fully Human”: African Decolonization Movements

I. Website:

Preservation of Africa’s Liberation Heritage at UNESCO: http://portal.unesco.org/en/ev.php-URL_ID=22631&URL_DO=DO_TOPIC&URL_SECTION=201.html
II. Secondary Sources:
David Birmingham, Introduction to The Decolonization of Africa (1995), 1-8.

Video clip from documentary, The Wind of Change: The End of Colonialism in Africa, at YouTube: Decolonization of Africa (4.48 min.): http://www.experiencefestival.com/forum/vBTube.php?do=view&vidid=E6w8m0DK3hc
Maps at European Navigator (used Search box in upper right corner to find maps for Colonial Empires in Africa, 1920 and Decolonisation in Africa)
III. Primary Sources:

Proclamation of the Algerian National Liberation Front (FLN) (1954)

Anwar el Sadat,  Address Delivered by Mr. Anwar el Sadat at the First Afro-Asian people's Solidarity Conference (1957) 
Charles de Gaulle, Speech at Constantine, Algeria (1958) 

United Nations, General Assembly Resolution 1514 (XV) (1960) 
Kwame Nkrumah, “A Republican Form of Government” (1960), in Sources of World History, v. II, 371-74.
Frantz Fanon, Wretched of the Earth (1962), 1-13, 52-62, 235-39
Desmond Tutu, “My Vision for South Africa” (1979), in Sources of World History, v. II, 388-90.

Audio-clip: Jean Baillard (French Consul General), Speech on Algeria (1957) 
Video-clip: Speech by Kwame Nkrumah on the “United States of Africa” at the All African Peoples Conference (1958):http://www.youtube.com/watch?v=foDlCCudcsE
Microtheme #11: Using primary evidence from this entire unit on ethnicity, how would you assess the political efficacy of race and/or ethnicity in three very different time periods?
Topic 6: Gender & Sexuality

M 5/17: “Am I That Name?”: International Feminism
I. Websites:

AWID: Association for Women’s Right in Development: http://www.awid.org/
International Council of Women (ICW): http://www.icw-cif.org/index.htm
II. Secondary Sources:

Leila J. Rupp and Verta Taylor, “Forging Feminist Identity in an International Movement: A Collective Identity Approach to Twentieth-Century Feminism,” Signs 24:2 (1999): 363-86.

III. Primary Sources:
Valerie Russell, Racism and Sexism – A Collective Struggle: A Minority Woman’s Point of View (Pittsburgh, [1971])

Mary Bailey, “Beyond the Veil and the Vote: Lebanese Women Today”, Off Our Backs 4(7), no. 23 (1974)

Sarah Graham-Brown, “Feminism in Egypt: A Conversation with Nawal Sadawi”, MERIP Reports, no. 95 (1981): 24-27.

Nilufer Eağatay, Caren Grown, and Aida Santiago, “The Nairobi Women’s Conference: Toward a Global Feminism?”, Feminist Studies 12, no. 2 (1986): 401-12.

Kwok Pui-lan, “Claiming a Boundary Existence: A Parable from Hong Kong”, Journal of Feminist Studies in Religion 3, no. 2 (1987): 121-24.

Photos: Women’s International League for Peace & Freedom Photo Exhibit
Memoirs: Aletta Jacobs, Memoirs (1913) [scroll down for two excerpts]

Podcast/Bluestream Video oral history interviews: available at the International Museum of Women website (choose one): http://www.imow.org/wpp/learn/podcasts/index
Mahnaz Afkhami, Leading the Way, (2008): recalls political organizing in pre-revolutionary (1979) Iran

Irene Natividad, Talking Politics with a Political “Mama” (2008): Filipino-American organizer, U. S. women’s   movement (1970s-present)
Microtheme #12: Using specific examples from primary sources, discuss what you see as the most common issues uniting or fracturing the international feminist community.  
W 5/19: “We Make the Personal Political”: The Battered Women’s Movement

I. Websites:

Sexual Assault & Rape Prevention Center (SARP): http://www.sarpcenter.org/
Women’s Shelter Program of San Luis Obispo County: http://www.womensshelterslo.org/
II. Secondary Sources:

Lenore E. A. Walker, “Politics, Psychology and the Battered Women’s Movement,” Journal of Trauma Practice 1, no. 1 (2002):81-102.
III. Primary Sources:
Barbara A. Mikulski, “Advocacy”, NCJW Journal 1, no. 1 (1980):9.

Tacie Dejanikus, “Battered Women’s Conference”, Off Our Backs, 30 April 1980

Chiquita Rollins, “Phoenix Women Take Back the Night”, Off Our Backs, 30 November 1984

Carol Anne Douglas, “Asian Immigrant Women”, Off Our Backs, 30 September 1990

California Commission on the Status of Women, “Domestic Violence: Background”, 31 October 1994

Mary Day Bell, “Taking It to the Streets: The Public Art of Peggy Diggs”, Women’s Times, 31 October 1994

Melanie Cummings, “Making Safer Space on Campus”, Herizons, 1 April 1997

Laurie Phillips, “Remembering Victims, Not Crimes”, The Tribune, 17 April 2004
Microtheme #13: As a member of the San Luis Obispo community, how would assess the effectiveness of the two organizations whose websites are listed above in raising awareness about violence against women, and in publicizing their goals, services, and needs to other members of our community?  

M 5/24: “With Discrimination and Repression there is No Democracy”: LGBT Latina/o/s
I. Websites: 

Amnesty International interactive map: LGBT Legal Status Around the World
CHA: Comunidad Homosexual Argentina (use Google translator for English version): http://translate.google.com/translate?hl=en&sl=es&u=http://www.cha.org.ar/&ei=-gOfSYe9KpqqtQPCjrzeCQ&sa=X&oi=translate&resnum=1&ct=result&prev=/search%3Fq%3DComunidad%2BHomosexual%2BArgentina%26hl%3Den (Click on the Institucional tab on the far left for a brief history of CHA.)
II. Secondary Sources:
Stephen Brown, “‘Con discriminación y represión no hay democracia’: The Lesbian and Gay Movement in Argentina,” Latin American Perspectives 29:2 (2002): 119-38.
III. Primary Sources: 
Steve Forgione, “Living in Exile: The Story of Gay Liberation in Argentina”, Gay Community News 9, no. 30 (1982):7.

Eugene Robinson, “Argentina’s Gays Battle Intolerance”, The Washington Post, 12 December 1991

Tatiana de la Tierra, “Argentina: Lesbian Visibility”, Ms. (May 1991):16.

Gary Marx, “Gays in Latin America Begin to Claim Rights”, Chicago Tribune, 28 January 1992

“Argentina Celebrates First Gay Pride Week,” news release from International Gay and Lesbian Human Rights Commission, 20 August 1992 

Gabriel Escobar, “Cardinal’s Comment on Gays Backfires in Argentina”, The Washington Post, 24 September 1994
“Argentina: Police Crack Down Targets Lesbians, Gay Men and Transvestites”, International Gay & Lesbian Human Rights Commission, 1 August 1995

“Everyone Was a Transgender Activist”, International Gay & Lesbian Human Rights Commission, 1 February 1997

“Argentina: Gay Bars Get Raided Twice This Month in Buenos Aires”, International Gay & Lesbian Human Rights Commission, 1 November 1998

Austin Bunn, “Getting Hitched in Buenos Aires”, The Advocate, 4 February 2003 (requires log-in to My Cal Poly portal)

Anthony Faiola, “Gay Rights Change: Argentina Surprises Many Observers”, The Washington Post, 16 November 1997
Memoir: Ariel Barrios Medina, “Coming Out as a Sacrament in Argentina: My Road to Reconciliation” at www.whosoever.org 

Microtheme #14: How have the leaders, members, and opponents of feminist and LGBT social movements used the categories “gender” and “sexuality” to make their respective arguments?  What are the strengths and weaknesses of their respective positions?
Topic 7: Youth

W 5/26: “Demand the Impossible!”: France, 1968
I. Website:

France 1968 at: http://libcom.org/tags/france-1968
Take note of the timeline for France and other “hotspots” in 1968.

II. Secondary Sources:

Terry H. Anderson, “1968: The End and the Beginning in the United States and France,” South Central Review 16:4 (2000): 1-15.
Documentary clip: Paris Uprising May 1968
III. Primary Sources:
Stuart Hall, Editorial, New Left Review, 1 (Jan/Feb 1960): 1-3 

“Excerpts from ‘Chronicles of May 1968’,” South Central Review 16:4 (2000):100-08.

F. Perlman, “The Second French Revolution” (1968)
Situationist International Communiques (1968)
Images: 

Demand the Impossible!  Posters from the 1968 Paris Uprising at:

http://www.art-for-a-change.com/Paris/paris.html
Icons of Revolution at:

http://library.vicu.utoronto.ca/exhibitions/posters/
Videos (in French): Institut National de l’Audiovisuel, Histoire & Société, Mai 1968: La ontestation (Challenging at:

http://www.ina.fr/voir_revoir/mai-68/video.fr.html
Music (lyrics only): Council for Maintaining the Occupations, The Commune’s Not Dead (1968)
Diary: Maurice Breton (pseud. of Chris Pallis), of the group Solidarity: Paris, may 1968- Maurice Breton’s Diary: http://libcom.org/library/May-68-Solidarity
Microtheme #15: Who established the website www.libcom.org and why? Based on your knowledge of social movements thus far, how would you evaluate the potential usefulness of this site for its creators?  What are its strengths and weaknesses for the student of history?
W 6/2: “Mama, We are Not Wrong!”: Tiananmen Square, Beijing, 1989

I. Website: 

Tiananmen Square, 1989: The Declassified History (National Security Archive Electronic Briefing Book No. 16): http://www.gwu.edu/~nsarchiv/NSAEBB/NSAEBB16/index.html
II. Secondary Sources:

Dingxin Zhao, “State-Society Relations and the Discourses and Activities of the 1989 Student Movement,” The American Journal of Sociology 105:6 (2000): 1592-1632.

Michael Wines and Andrew Jacobs, “To Shut Off Tiananmen Talk China Blocks More Web Sites”, New York Times, 3 June 2009
III. Primary Sources: 

There are 35 documents available online at the above website, Tiananmen Square.  Select at least one from each of the five categories and be prepared to discuss them in class. 
Video: Tiananmen Square Massacre: http://video.google.com/videoplay?docid=1761062858590826090
Memoirs: Tong Shen, Almost a Revolution: The Story of a Chinese Student’s Journey from Boyhood to Leadership in Tiananmen Square (1990)
** Microtheme #16: In-class prompt.  

M 6/7: FINAL PERIOD DISCUSSION
We will use this final class session to discuss your service-learning experiences.  Service-Learning Reflection Essays are DUE at the beginning of this final session.  The Service-learning liaisons with Student Community Services will help facilitate this discussion.
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