Washington State

Sustainable Design Project
Evaluation of Year 1: 2009-2010

[image: image1.png]



Office of Superintendent of Public Instruction
Environmental Education Association of Washington

[image: image59.png]


[image: image2.jpg]SUPERINTENDENT OF PUBLIC INSTRUCTION

DR. TERRY BERGESON OLD CAPITOL BUILDING ¢ PO BOX 47200 * OLYMPIA WA 98504-7200 * http://www.k12.wa.us




[image: image3.png]


[image: image4.png]


[image: image5.png]N7

Education « Environment « Economy



     [image: image6.png]EEAW



     [image: image7.png]PUGET SOUND ENERGY

The Energy To Do Great Things





[image: image57.jpg]AA A

Cascade Interpretive
Consulting ric




[image: image8.png]Terry O’Connor Consulting —7#:
Linking conservation and education " WLl





Table of Contents
Topic










Pages

Acknowledgements………………………………………………………………….3

Executive Summary……………………………,……………………………………4

Introduction………………………………………………………………………….5-6 

Overview of the Sustainable Design Project……………………………………...7-8

Methods……………………………………………………………………………...9-10

Summary of Findings……………………………………………………………...11-39
Recommendations………………………………………………………………….40-43
Evaluation Summary………………………………………………………………..44
Appendix i: Survey Participants…………………………………………………..45-47
Appendix ii: On-line Resources……………………………………………………. 48
Appendix iii: Project Synopses…………………………………………………….49-51

Acknowledgements 

The authors of this evaluation report wish to thank Beth Kelly and Gilda Wheeler of the Washington State Office of Superintendent of Public Instruction (OSPI) and Abby Ruskey of the Environmental Education Association of Washington (EEAW) for their leadership of the Sustainable Design Project funded by Learn and Serve America, Puget Sound Energy and U.S.EPA-Region 10
. 

We also especially thank the school administrators, teachers, students, and community partners who hosted us during site visits, spoke with us in person and on the phone, who completed our surveys, and allowed us to look into their involvement with this project. A specific list of teachers and school districts is posted in Appendix i.  

Thank you also to Chris Burt and Susie Richards of Service Education Adventures for sharing their perspective on service learning and their Sustainable Design Project support in Washington State. 

Finally, we are indebted to the Superintendent of Public Instruction Randy Dorn and before him Terry Bergeson, and to the board of directors of EEAW for their vision and support of this first initiative to experiment, evaluate and improve the model of “schools of the future” through the Sustainable Design project.

Executive Summary  

The Sustainable Design Project, initiated by The Washington State Office of Superintendent of Public Instruction (OSPI), is a statewide systemic initiative in collaboration with the Environmental Education Association of Washington (EEAW), a nonprofit professional association, and Puget Sound Energy (PSE) a private corporation. The Sustainable Design Project (SDP) involves students in meaningful service-learning that will benefit their communities through programs that foster environmental stewardship, economic viability and social equity. 

SDP is made possible through a three-year grant awarded to OSPI from the Learn and Serve America Foundation, and through funding from the U.S. Environmental Protection Agency (EPA) – Region 10 awarded to EEAW. In turn, OSPI and EEAW have collaboratively awarded grant funds to sub-grantees enabling them to partner with community organizations to implement statewide sustainable design service-learning projects. Middle school and high school youth, especially in low-income communities, are the target audience, although some participating schools have also involved younger students. 

To assess the effectiveness of the Sustainable Design Project in meeting its intended outcomes, OSPI retained Terry O’Connor of Terry O’Connor Consulting to evaluate students’ and community partners’ responses to their involvement in Learn and Serve service-learning projects. EEAW retained Chuck Lennox of Cascade Interpretive Consulting LLC to evaluate responses from teachers participating in both Learn and Serve and EPA-funded projects.  

Specifically, we wanted to learn how their service-learning involvement affected students’ attitudes toward volunteering and civic engagement; to get students’ perspectives on their experience planning and implementing service-learning projects; and to learn from their suggestions on how the projects can be further improved. From those community partners working with schools on service-learning, we wanted to learn how well the partnerships are working, and factors that contribute to partnership success.  Finally, we wanted to gauge teachers’ responses to their involvement in SDP initiatives and assess their needs for ongoing professional development and support. We utilized on-line surveys, site visits, and telephone interviews conducted between February and June, 2010 to gather data from these three groups. 
The results of these evaluation studies of students, teachers, and community partners are presented in this report, along with conclusions on best practices and recommendations for Year 2 of the project.        
Introduction

The Sustainable Design Project, initiated by The Washington State Office of Superintendent of Public Instruction (OSPI), is a statewide systemic initiative in collaboration with the Environmental Education Association of Washington (EEAW) and founding partner Puget Sound Energy. The Sustainable Design Project (SDP) involves students in meaningful service-learning that will benefit their communities through programs that foster environmental stewardship, economic viability and social equity. 

SDP is made possible through a three-year grant awarded to OSPI from the Learn and Serve America Foundation, and through funding from the U.S. Environmental Protection Agency (EPA) -Region 10 awarded to EEAW. In Year 1 (2009-2010), EEAW selected 12 teachers, representative of each of Washington’s nine Educational Service Districts, to participate in the project as recipients of EPA funds. OSPI then awarded Learn and Serve America grants in varying amounts to 16 sub-grantee schools and school districts throughout Washington. Each selected site has experienced Teacher Leaders, many of whom have been active in the EEAW coordinated Education, Environment and Economy (E3 Washington) initiative to develop a system of education for sustainable communities. The Sustainable Design Project directly addresses E3 Initiative #1: “Link Schools and Community Resources for Student Learning and a Sustainable Future.” The SDP partners established a cohort of these selected teachers and administrators to provide ongoing professional development and support, and create a learning community to share experiences and best curriculum and instructional practices in implementing SDP projects.     

Each school or district sub-grantee has developed partnerships in their local community. Through this collaboration with businesses, nonprofit organizations, government agencies, and a Native American tribe, students have participated in service-learning activities that align with learning objectives, address authentic community social needs, and promote environmental stewardship. Through their involvement in these service experiences, students are collaborating with their schools and community members to design solutions to challenges in their own communities within the context of sustainability. Middle school and high school youth are the target audience, although some participating schools have also involved younger students. The SDP is committed to continue partnering with schools across the state, including low-income communities to engage disadvantaged youth in solving real-world problems through service activities.

The primary goals of the Sustainable Design Project are:

1. To expand high-quality service-learning into additional K-12 schools, with a focus on those with large numbers of youth in disadvantaged circumstances, as a strategy to improve retention and graduation rates through increased civic and academic engagement; and

2. To engage young people in service-learning activities that directly address community needs in order to build healthy and sustainable communities. 

To assess the effectiveness of the Sustainable Design Project in meeting its intended outcomes, OSPI retained Terry O’Connor of Terry O’Connor Consulting to evaluate students’ and community partners’ responses to their involvement in service-learning projects. Specifically, we wanted to learn how their service-learning involvement affected students’ attitudes toward volunteering and civic engagement; to get students’ perspectives on their experience planning and implementing sustainability-oriented service-learning projects; and to learn from their suggestions on how the projects can be further improved. From those community partners working with schools on service-learning, we wanted to learn how well the partnerships are working, and factors that contribute to partnership success. EEAW retained Chuck Lennox of Cascade Interpretive Consulting LLC to evaluate teachers’ responses to their involvement in the SDP initiative and assess their needs for ongoing professional development and support as teacher leaders. 

Throughout the program’s first year, the collaboration between the two evaluators, together with OSPI and EEAW staff, has ensured that both the evaluation and resulting recommendations have been integrated to generate a broad picture of the efficacy of Year 1 Sustainable Design Project initiatives. The results of these evaluation studies of students, teachers and community partners are presented in this report, along with conclusions on best practices and recommendations for Year 2 of the project.         

Overview of the Sustainable Design Project

The Sustainable Design Project, a public-private partnership led by OSPI, EEAW and Puget Sound Energy, is a statewide interdisciplinary project bringing industry, business, community, and higher education partners together with K-12 students to design sustainable solutions to real world challenges in their community within the context of systems and sustainability. The intent of Sustainable Design is to capture the imagination of students, raise the capacity of teachers to facilitate real-world, problem-solving experiences, and provide public education with an exemplary model on the road to a more sustainable future. 

As an outgrowth of the E3 Washington initiative to identify “politically and institutionally powerful initiatives,” the Sustainable Design Project integrates the following concepts:
· Solving real-world problems through interdisciplinary, academically rigorous project-based learning – Project-based learning allows students to interact with a rapidly changing and dynamic world. In response to recent favorable research on interactive learning, many schools are beginning to integrate project-based learning into their curriculum to enhance student learning and achievement.

· Engaging students in their learning -- Through the Sustainable Design Project, students grapple with real-world systems, starting in their local communities. They design solutions to issues such as water and energy use, resource conservation, climate change, clean air, sustainable food and product design, all the while seeking to maximize the health of their natural and built communities, social equity, and economic opportunity.

· School and community connections -- Through the Sustainable Design Project, students can work with people in their communities who bring expertise into the classroom and give students opportunities to learn in real-world contexts. 

· A new vision for education -- The Sustainable Design Project has the potential to take K-12 education in a new direction—one that focuses on providing students with a “leg-up” in their experience, confidence, knowledge base, and skill level, preparing them to be active participants Washington‘s sustainability leadership across the nation and globe.
For a student project to be a “Sustainable Design Project,” it should include these key principles: 

1. Consideration of whole systems, addressing especially the interconnections between ecology, economy, and society.

2. Authentic student engagement and cooperative group learning.

3.  Teacher leadership in collaborative team teaching and being co-collaborators with students in their learning process.*
4. Alignment with core content Washington State Grade Level Expectations.

5. Use of community resources and exploration of varying, often opposing stakeholders’ perspectives.

6. Design of a solution to a real-world challenge that overlaps the social, environmental and economic realms that form the model of sustainability.

7. A plan to implement the design solution and, if feasible, the actual development of the product or service.

8. Sharing of the project.

9. Evaluation and assessment of student and project impacts.

*The Environmental Protection Agency – Environmental Education grant was designed to provide support for teacher leaders across Washington State to develop Sustainable Design Projects in their own district and classrooms while increasing the capacity of other teachers in their home schools. 

Methods 

Students and Community Partners: Assessment methods included electronic surveys, school site visits, and telephone interviews. In February 2010, Terry O’Connor developed the initial survey instruments for students in grades 4-12 of the 16 schools and school districts that were awarded Learn and Serve sub-grants. Review comments from Beth Kelly, Gilda Wheeler, Abby Ruskey, and Chuck Lennox were incorporated into the final instrument. The student online survey was launched in February, with the link to its site on surveymonkey.com provided in an introductory email to Learn and Serve sub-grantee teacher and administrative contacts. A similar process guided the development of the survey instrument for community partners. Beth Kelly and Gilda Wheeler reviewed the initial draft created by Terry O’Connor, and the final edited survey was opened in April on surveymonkey.com. An email to Learn and Serve sub-grantee contacts included the link to the survey, and requested that that teachers and administrators encourage their community partners to participate in the survey. Following the launch of each survey, Terry O’Connor corresponded individually with grantees on multiple occasions to remind them to have students and community partners take the surveys, and to assess their obstacles and progress. Semi-weekly status reports were submitted to Beth Kelly. Both surveys were closed in mid-June. Participants in the surveys included 1,136 students and 51 community partners. 
Teachers: In May 2010 Chuck Lennox created a draft survey instrument targeted for K-12 teachers and school administrators who were recipients of either EPA or Learn and Serve grants. Abby Ruskey, Gilda Wheeler, Beth Kelly and Terry O’Connor reviewed and commented on the survey, which was then revised by Chuck Lennox and opened on surveymonkey.com. An email to grant recipient contacts introduced the survey and provided the link. Subsequent email communication to the group as well as discussion at the June cohort meeting of EPA and Learn and Serve grantees provided a reminder; a final email announced the survey closing date in mid-June.    
The survey was launched on May 18, 2010 and open for 18 days. Forty (40) responses were received from 17 school districts. No one from three districts (listed below) responded to the survey. A total of 26 questions asked about teacher experiences, incorporating sustainability concepts, program resources, and professional development. 

Site Visits: Concurrent with the electronic surveys of students, teachers, and community partners, site visits were conducted to selected schools and school districts. Beth Kelley and Gilda Wheeler created a standard site visit form, and these questions were used to guide our observations and inquiries. In March, Gilda Wheeler, Beth Kelly, Chuck Lennox and Terry O’Connor visited Seattle schools that are Learn and Serve sub-grantees: Franklin High School and Seattle Public School District. Following the visit to Franklin High School to meet with coordinator Luzvminda Carpenter, Seattle Public Schools Director of Service Learning Lois Brewer toured our group to visit Maple Elementary School and Lawton Elementary School. 
In March Chuck Lennox and Terry O’Connor visited EPA grant recipient Jessica Levine’s sixth grade class at Eckstein Middle School, and Chuck Lennox conducted a site visit with Dexter Chapin at Seattle Academy of Arts & Sciences, a private school that was also awarded an EPA grant. In April, Terry O’Connor conducted a site visit of Learn and Serve grant recipients in Yakima. Hosted by West Valley School District Assistant Superintendent Peter Finch, we visited Wide Hollow Elementary School, Cottonwood Elementary School, West Valley Middle School, West Valley Junior High School, and West Valley High School. The following day, Terry O’Connor visited the classroom and met with teacher Doug Johnson at A.C. Davis High school. 
Site visits included discussions with principals or other school administrators, meetings with teachers, class observations, interviews with students, and seeing examples of student projects. Following each school visit, site visit forms were completed and submitted to EEAW (for EPA grant recipients) and to OSPI for Learn and Serve sub-grantees.

Phone Interviews: In May and June, Chuck Lennox conducted four telephone interviews with teachers from Quincy and Pasco School Districts and one with Susie Richards and Chris Burt of Service Education Adventure who is contracted by OSPI to provide support for Learn and Serve teachers. These interviews were documented for inclusion in the evaluation results.
At the conclusion of all data collecting in June, Chuck Lennox analyzed the data from the teacher survey and interviews, and Terry O’Connor completed data analysis for both the student and community partner surveys. Results were then sorted to present key findings in this report. Project leaders were invited to review the draft report. Their valuable insight and comments were incorporated throughout this document.
Summary of Findings 
I. Student Survey

Of the 16 sites awarded Learn and Serve grants, responses were received from students in 15 of these, representing 22 schools. There were no responses from Highland School District in Cowiche, where Rebecca Kok indicated that her students had not participated in a project since this first year was a planning year for her. There were three student responses from Pasco School District. Teacher Valerie Espinoza explained that the survey language was too difficult for her predominantly Spanish-speaking students, and that other students had learning disabilities that also made the survey reading level too challenging for them. Upon learning this, the Sustainable Design project leaders have instituted a policy for all future communications, including program materials and evaluation instruments to take English language proficiency into full consideration.
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Sample groups were not selected. Learn and Serve sub-grantees were asked to have all students participating in SDP projects complete the survey.  A total of 1,136 students responded to the survey; 1,075 students (approximately 95%) completed the survey. Of those completing the survey, students skipped some of the questions; therefore, data show a varying number of responding students (n) for each question.  For those sub-grantee recipients that are school districts, there are no data on whether or not all schools in the district who participated in Learn and Serve grant-funded projects actually had their students complete the survey. The data instead are representative of those districts. 

Demographic data are as follows:

	Gender

1,126 students responded:
	School

1,121 students responded:
	Grade Level

1,121 students responded:

	Male
	48%
	Elementary School
	23%
	4th grade
	9%
	9th grade
	16%

	Female
	52%
	Middle School
	33%
	5th grade
	8%
	10th grade
	8%

	
	
	High School
	44%
	6th grade
	25%
	11th grade
	12%

	
	
	
	
	7th grade
	0.1%
	12th grade
	8%

	
	
	
	
	8th grade
	13%
	
	


Survey Results
Prior Volunteer Experience: Students were asked about their attitudes toward volunteering prior to their service- learning experience. The graph below illustrates that 40% of the 1,119 students responding to this question had previous volunteer experience: 34% had volunteered in their community; 6% had volunteered, but not in this community. Of the remaining students, 12% thought about it, but had no opportunity, and 17% thought about it, but did not know how to get started. An additional 7% never thought they could make a difference. Considering these responses, of the total number of responding students, an impressive 75% were service-oriented before beginning their Learn and Serve service-learning projects.
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Response categories

Student Attitudes Toward Volunteering Prior to Service-Learning 

Experience (n = 1,119)


Before and After Attitudes toward Volunteering: Students were asked to rate their attitudes about volunteering before their service experience, and compare that with their feelings after their service-learning. The following graphs compare before and after responses. “Before’ responses are in blue; “After” responses are in purple.   
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When asked about their attitudes toward volunteering prior to their service-learning experience, nearly 34% of responding students had previous experience volunteering in their community. This is likely a factor contributing to the relatively small (average 5%) increases in students’ attitudes about some aspects of volunteer service before and after their experience. Their service experience inspired an 8% increase in positive response to the statement that “Volunteering is a good way to feel more included in my community.” Students had a more ambiguous response to the statement, “Being active in my community is my responsibility”: 29% were not sure before their experience; this dropped to 20% after their service. The number of students who agreed or strongly agreed with the statement rose 11% after their experience when compared with their attitude about this statement before their service-learning. The data indicate a decrease in students’ “I’m not sure” responses to agreeing or strongly agreeing with the statements after their experience as compared with before their service. The data also reveal a shift in students’ responses from “Agree” responses before their experience to “Strongly Agree” after their service-learning; however, students were not tracked individually.     

Planning the Project: Students were asked to rate their response to a series of statements about their experience preparing for their service-learning project. Varying numbers of students replied to each of these statements. Most students (79% of 1,087) understood the goals of the project:   
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These results provide a clear indication that the service-learning experience would benefit if projects are more student-driven, which is an important tenet of the Sustainable Design Project.
Service-learning Experience: Time spent on the projects varied from a half day to one semester in duration. Most students worked in teams and were assisted in their work by small groups of adult community volunteers. Students were asked to respond to a series of statements describing their service-learning experience. Of the 1,085 students who responded to this statement, 63% agreed or strongly agreed that when they arrived, they knew what they were supposed to do, and 79% of 1,073 responding students agreed or strongly agreed that they had been given clear instructions. These students agreed or strongly agreed that:

· I took on a leadership role: 50% of 1,075; 30% were not sure 

· I had important responsibilities: 70% of 1,076 

· The adults I worked with treated me with respect: 82% of 1,066 

Results of the assessment of students’ experience during service-learning indicate that while nearly 80% of students felt that they had been given clear instructions, more preparation and practice may be beneficial. Fifty percent of students felt that they took on a leadership role while 30% were not sure. This could be attributed to ambiguity in the question; students (especially younger ones) may not know how to interpret “leadership.” When asked if the adults they worked with on the project treated them with respect, 82% agreed or strongly agreed. This is an opportunity for sub-grantees to communicate this to partners and thank them; emphasizing the importance of this to student development. Teachers can also use this to communicate to students how important it is to treat community partners, adult volunteers and fellow students respectfully.  
Reflection on the Service-Learning Experience: The number of students who responded to this series of statements varied from 1,056 to 1,068. Of these, the following students agreed or strongly agreed that:

· The project was well organized by my school: 69%

· The organization we volunteered for appreciated our work: 75%

· I enjoyed working on this project: 76%

· This project was meaningful to me: 67%

· I have grown personally as a result of this experience; 57%; 27% were unsure. 

· I would like our class to work with this organization again: 70%

· I would recommend this project to other students: 74%

When considered along with along with additional comments received from students, results indicate that service-learning projects could benefit from improved organization (perhaps accomplished by assigning some of this work to student teams). Seventy-five percent of students felt that the organization they volunteered for appreciated their work. Teachers can facilitate this recognition of student effort by their community partners by inviting partners to visit their classroom, attend an event, or by creating certificates.  

How the service-learning experience can be improved: As illustrated in the chart below, in response to this question, 55% of the 1,015 students responding to this question wanted more group work; more than 47% wanted more opportunities to provide their input and ideas; and 32% wanted more opportunities to share what they had learned.



Representative of the 127 comments received about how their service-learning experience could be improved are the following:

· Decision-making/Involvement: The chance to take charge; I would of (sic) liked to add my own ideas and participate more.

· Better preparation/organization: More time to explain how we do things and take things step by step instead of rushing through it; More time of us showing how its done they show us then we show them.
· Time allocation: More time to work with kids in our class.; I would like it if there was more funding so that we could have more outdoor experiences like this garden project. It rocks!

· Different group composition: I would love it if more of the school got involved, rather than just the same people who are in the environmental club and those who take part in all of the service projects around the school.
· Specific suggestions: …If anything, I think that the experience could be more improved with funding for supplies and learning tools for the gardening volunteer work.; Sharing my ideas and telling about it and keeping notes for my work.
Students indicated that their service-learning experience could be improved by creating more group work, enabling students to contribute their input and ideas, and providing more opportunities to share what they had learned. Comments added to this question suggest additional best practices. Students wanted more decision-making opportunity; better preparation and organization; and involving more of the school in the project.     

Impact of the Service-Learning Experience

Students were asked to rate their response to a series of statements to determine the impact on them of their service-learning. These students agreed or strongly agreed that because of this service experience, in the future:

· I am more likely to be a volunteer: 66% of 1,055 responding; 24% were not sure 

· I am more likely to volunteer again on a similar project: 63% of 1,051; 25% were not sure

In addition: 
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Results of this survey and especially of this question exploring the impact of service-learning on students indicate that the SDP is meeting its intended outcomes expressed as Learn and Serve performance measures: 

· Environmental Stewardship: Students will develop service-learning projects that incorporate sustainable design elements, which take into account environmental stewardship, economic health, and social justice. 

· Students will show increased knowledge and improved attitude about civic/school engagement as a result of participation in service-learning activities.

Final Comments

The following are representative of the 201 comments received:

· Giving Back to the Community: The moment our class was told we would be doing a garden project, I was excited. At first I didn't know much about volunteering but I knew that it was always another step to making the community better. During and after this experience I learned many things about myself and volunteering, mainly that it was a great time and I'd like to do something like this again, sometime soon.; Having the feeling you have volunteered and helped your community or an organization is a great feeling to have!


· Positive Comments: I had a great time, I now love volunteering!!!; That we all did a good job working together.; I also like how nice the people who let us do this amazing experience were so nice and respectful to everyone they made an great impact on my experience in many different ways.

· Interesting, meaningful: I really enjoyed this experience. I can look back at the work we did and truly be proud of it.; I think that it's effective at getting more adolescents involved in their community.


· Helping Others: It was cool to be able to volunteer with this because not only were we helping out at the farm but leaning new things and skills. We also had the chance to work with those who were handicapped in some way, mentally and physically and it felt good to be able to learn from them and help out. (:; That what you do for others is what helps you understand other people’s feelings. 

· Appreciation: Thanks for asking our oppions (sic)!
· Making the Earth a Better Place: I really liked how we got to work together and help the environment. I hope we do something like this project again!; I hope in the future I will be able to help make the world a better place for humans and animals alike.
II. Community Partner Survey

Responses were received from 51 community partners (some organizations had more than one person respond). Of these, 44 (approximately 86%) completed the survey. Partners represented varied organizations, businesses and agencies. Partners included cultural organizations such as the Allied Arts of Yakima Valley and the Yakima-Morelia (Mexico) Sister City Association; those related to gardening and food production, such as the Central Gorge Master Gardeners Association, L’Arche Farms, and East Valley Farms and Schools Partnership; and those working for salmon conservation, including the North Olympic Salmon Coalition, the Yakima Basin Environmental Education Program, and the Yakama Nation Fisheries. A complete list of partners is included in Appendix i. These community members partnered with the following schools or school districts:
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Of the 47 responding to this question, 64% identified that the partnership began in either 2009 or 2010. These are relatively new partnerships and it will be interesting to track their evolving progress over the next two years.

Community partners were asked to rate how they felt about students providing service to their organization before participating in this service-learning project with their partner school, and then after the project. Results in the charts below are compared: Before responses are in blue; After responses are in green:  
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Preparing for Service-Learning: Community partners were asked to rate their experience preparing for this service-learning project. Of the 48 respondents to this question, these partners agreed or strongly agreed that:

· Teachers/school administrators collaborated effectively with our organization to plan this project: 81%

· Teachers/school administrators oriented students on our organization’s work: 77%

· Our organization was able to allocate enough staff/volunteer time to work on this partnership: 89%

Representative Comments:

· “…the School District Administration made it nearly impossible to complete the project on time. I felt like there were several hoops to jump through in order to have an end result. When trying to setup a community garden for the school, the maintenance administrators always seemed to be a resisting force.” (2 comments)

· “We did have some difficulty providing enough volunteers to get the highest quality experience for the students. We will plan to recruit more volunteers next year.”

· “Putting our project in place within the curriculum of the school has had some challenges. Not all students are able to participate or see the benefit of participating. All in all it has been a positive experience. Collaborating with the school is vital in bridging gaps and getting everyone to buy into the project.”

· “As our (Master Gardeners) program's primary goal is community based educational outreach, this project is a perfect fit. We have the needed materials and resources. Key to success is a positive, welcoming environment and the staff and students at Columbia High School were and are excellent partners in this project.”

Most community partners (77%) indicated that teachers/school administrators oriented students on their organization’s work. This could be further improved if teachers and school administrators ask their community partners for key points they would like students to know about their work, and perhaps invite partners to meet with students ahead of time to provide this orientation. Teachers could also assign students to review the organization’s web site and report back on the organization’s purpose and goals. 
One of the challenges mentioned by two respondents was that of getting the school administration to buy into the project. This suggests a best practice of careful front-end planning and (preferably) in-person communication in order to allay any concerns and establish a solid working relationship with the school administration. As one respondent described it: The key to success is a positive, welcoming environment.  

During Service-Learning: Community partners were then asked to rate their experience during the service learning project. Of the 45 or 46 individuals who responded to each of the following statements, these agreed or strongly agreed that:

· Students arrived with an understanding of the purpose of this project: 76%

· Students arrived ready to work on this project: 83%

· Teachers/adult school volunteers provided adequate supervision of the students: 89%

· Our organization was able to provide enough staff/adult volunteers to work with students: 80%

· Students were cooperative and respectful to our organization’s staff/volunteers: 87%

· Students worked hard on the project: 83%

· The project was well organized by or school partners: 73%; 22% neither agreed nor disagreed

Representative comments:

· “With a rotation of volunteers, and teacher support it is often difficult to have the school be on the side of supervising. This left our organization having to fill the gaps. With increased meetings and communication this has improved greatly and this year has seen more success than in previous years.”

· “We work with several schools in Seattle School District and we have the spectrum of experience... some teachers/students are well prepared, and some teachers/students arrive confused & not engaged at all.”

During Service-Learning: While most (73%) community partners felt that the project was well organized by their school partners, organization and preparation will help to enhance these projects. It is important to consider that many of these are new partnerships that will continue to evolve and strengthen as this partnership has: This year with the added efforts of the teachers and staff, we had a better grasp on expectations from both the student side and our organization. Checking in, and having the flexibility to adjust according to the needs and challenges that students faced allowed everyone to learn and receive the benefits of the partnership.

Reflection on the Service-Learning Experience: Community partners were asked how they felt after their service learning project. Their responses are illustrated in the charts below:
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Representative comments:

· The teacher has been working very hard to build an effective relationship with our organization; meanwhile the school administration did not seem to be willing to build that partnership.

· This year with the added efforts of the teachers and staff, we had a better grasp on expectations from both the student side and our organization. Checking in, and having the flexibility to adjust according to the needs and challenges that students faced allowed everyone to learn and receive the benefits of the partnership.

· Working with Al Gonzalez is amazing! He is very motivated and organized and that makes this partnership a huge success.

Of responding community partners, the majority (73%) felt that their partner school was working effectively on the partnership; however, there is room for improvement. Expanding this question in the Year 2 survey will identify specific areas and enable us to refine best practices to recommend to teachers and school administrators. 
Survey results reveal that 86% of responding community partners believe that service-learning students helped their organization to carry out their mission. One of the Learn and Serve performance measures is “By the end of year three, 90% of community partners in environmental stewardship projects will agree that service-learning students helped them carry out their mission.” At the conclusion of Year 1, the SDP is well on track to meet this outcome.  
Future Collaboration: When asked if their organization planned to continue working with this partner school in the future, of the 40 respondents, 95% said yes. When asked to elaborate on why or why not, representative comments were:

· This partner has been a strong partner in educating the next generation in environmental respect and stewardship.

· The Bayview School Garden has been providing a significant amount of produce to our Food Bank. What they have grown has made a difference! The students grew the produce, harvested it, and packaged it for the Food Bank.

· The students are such a wonderful influence for good and can catch our vision for our community and pass it on.

· Seeing how the students were able to jump into work and work alongside individuals with different abilities, increased their awareness and experience, thus, they are able to journey onward with a positive experience that will effect how they interact with others and how they see their food being grown.

· It takes a community to educate our youth; provide role models; provide opportunities for hands-on experiences at which youth can have success.

· It's important to include youth in as many community events as possible for their learning experiences and to teach/show them volunteerism is just as important as being paid for service.

Advice for Other Community Partners: Community partners responding to the survey were asked to offer their advice to other community partners who are just beginning to work with their partner school to help them create a great service-learning partnership. Representative comments were: 

· Make sure to cultivate relationships with teachers and staff at the partner school in order to ensure positive increases in volunteers and interest.

· Visit the school and get to know the students on their terms, so you see the learning environment they are coming from. Also, see how you can supplement the curriculum being taught in the class and how it relates to your mission and service learning project.

· Make sure to work with both teachers and the administration to break down any resistance or barriers that may occur from the administrative side.

· Communicate frequently on specific expectations.

· Take the first step and get started! The results can be very rewarding to the school and to your organization!

· Having a clear picture of how you see the school participating will help your school understand their role and then enable them to magnify it. Starting early is vital so that all avenues of help and support can be explored.

· Meet regularly, plan ahead, plan for the unexpected and be flexible. Work as a group but break things open so students can live into their personalities and not be faced with peer pressures. Breaking down barriers requires patience, persistence and dedication, when those are allowed you are able to move mountains.

· Be open minded and not set too high expectations for the students, make it a fun experience.

· I think the key is knowing what the partner school is looking for in a service learning experience and making sure that matches the goals and mission of your organization. A partnership should be mutually beneficial so both parties feel like they getting and giving a balanced amount of time and energy to reach their shared goal.

· Communicate early & often--be very clear on mutual goals and expectations, timelines, limitations, etc. and express your appreciation! Everyone likes to be appreciated, and it is important to get the word out in the community about what is going on, as well.

· Be as flexible as possible and remember that the school setting has some specific requirements and limitations. An example would be the timing required by the learning day and annual schedule... 

III. Teacher Survey

An on-line survey of teachers and school district administrators was developed and administered to gain an understanding of teacher and school district administrator experiences with this project. Lead teachers and key school district administrators listed on the program’s Cohort Contact List were sent an email message with a link to an on-line survey and encouraged to forward the email to other teachers in their school or district who participated in the project. The survey was launched on May 18, 2010 and open for 18 days. Forty (40) responses were received from 17 school districts. No one from three districts (listed below) responded to the survey. A total of 26 questions asked about teacher experiences, incorporating sustainability concepts, program resources, and professional development. 

Survey Results 

General Demographics 

Question #1 – School District

All schools or districts with the exception of East Valley School District (Spokane), Highland School District (Cowiche) and Spanaway Elementary (Spanaway) participated in the survey  

Question #2 – Grade Level 

All grade levels were represented relatively equally in the survey with lowest numbers in the primary grades. 

Question #3 – Teacher Experience (number of years in the profession) 

Fifty percent (50%) of teachers responding to the survey have 16+ years of experience in the classroom with 23% 11-15 years and 18% 6-10 years. The project is well represented by very experienced teachers! 

Question #4 – Subjects Taught 

The pie chart below indicates what subjects were taught by teachers in the project with the majority (62%) teaching a science related subject. 
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Changes in a future survey should include adding Social Studies to the list of subjects taught (inadvertently omitted in this question), broadening the definition of Science to include Environmental Studies, adding Humanities to Language Arts and creating a category of School Administrator. These changes were suggested by the types of comments received in this question. 

The Sustainable Design/Learn and Serve Experience

Question #5 – Knowledge of Sustainability 

This question gauged the knowledge and comfort level with incorporating sustainability concepts into the classroom. Responses showed that a majority of teachers had some experience and knowledge of the subject. 
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Question #6 – Change in Knowledge Level of Sustainability 

Most teachers (95% - Agree & Strongly Agree) felt they had increased their personal knowledge of sustainability as a result of their involvement in the project. 
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Question #7 – Rating the Support Received 

Teachers were asked to rate the level of support they received from others at their school, district and community. Respondents were given the choice of choosing Not Applicable (N/A) if the category listed did not apply to their situation. As evidenced by the results displayed below, most teachers received the level of support they needed for their projects. One area of note is the lack of support teachers perceived from other school staff (maintenance, cafeteria, etc.) (14% Disagree) and school district administration (17% Disagree & Strongly Disagree).  
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Question #8 – Recruiting Other Teachers 

Most teachers (68%) recruited other teachers to participate in the project. 

Question #9 – If YES to the above question, what was your experience? 

Survey respondents could check as many of the categories that apply. Most teachers were able to offer support and share resources. The responses to this question, however, may not completely reflect the opinion of the group as 14 survey participants out of 40 respondents skipped this question. 
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Question #10 – If NO to Question #8, what was your experience? 

For those survey respondents who did not recruit teachers, we wanted to determine the challenges in recruiting teachers to the project. Survey respondents could check as many of the categories that apply. Two of the largest responses, predictably, show that teachers felt there was not enough time in their classroom schedule and that they were already overwhelmed with responsibilities. There were only 7 responses to this question. 
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Answer choices were

· Teachers had limited knowledge or background with sustainability.

· Teachers did not like trying something new

· Teachers needed to see the program in action first before becoming involved.

· Teachers felt there was not enough time in their classroom schedule.

· Teachers felt they already had enough things to be responsible for in the classroom.
Incorporating Sustainability Concepts

Question #11 – Incorporating Sustainability Concepts 

Most survey respondents integrated (83%), guided (36%) or directed (47%) sustainability related concepts or projects. Respondents could choose any category that was applicable to their experience.   

Answer choices were – 

· I integrated sustainability concepts into my existing curriculum and lesson plans.

· I guided students to develop sustainability projects on their own.

· I directed sustainability projects with student input.

· I assigned sustainability projects to individual students and/or student groups.
Question #12 – Sustainability Concepts 

In this open-ended question, survey respondents could respond with concepts they included in their classroom. 
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A large numbers of responses centered on food such as food systems, food policy, equity and cafeteria-related issues such as composting, replacing disposable items with more sustainable ones. Tied to this theme was also the large number of responses that listed school gardens, gardening and growing food. Several responses include true sustainability concepts such as systems thinking, finite resources and cradle-to-cradle. Two responses described a project that had students research how paperclips were made, what natural resources and energy were used and how paperclips could be reused or recycled. Legacy, reflection and “developing an attitude to speak out for what you believe in.” were interesting additions to this list. 
In a future survey, the use of “sustainability concept” needs to be better defined or the question restructured to include multiple-choice check offs. Many of the answers were activities and not sustainability concepts. 

Question #13 – Student Experience

In this question, we wanted to learn more how teachers perceived their students’ experiences with sustainability, project-based learning and service learning. Most question respondents felt that students had increased or somewhat increased (94%, 97% and 89% respectively) their awareness about all three areas as a result of participating in the project.  
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Sustainable Design/Learn & Serve Resources

Question #14 – Support from OSPI and EEAW 

Survey respondents were asked to rate from poor to excellent (5 levels) the support they received from OSPI and EEAW for this project. A majority (63%) rated the support Good or Excellent. 

Question #15 – Other Methods of Support 

This open-ended question asked survey respondents for ideas of other programmatic or logistical ways to support them. Examples of responses include:

· Additional examples of lesson plans 

· Additional curriculum ideas – local issues 

· Provide easy access to the data that shows service-learning is engaging and has enough rigor to improve student learning. Maybe even provide a "tool kit" of sorts with suggestions and data to that teachers need when approaching administration for their buy-in and support.
An interesting idea for future gatherings of project participants is involving students in the development of the project…..

In the future, I would like the Spring Showcase to be held at a larger facility so that more students could be involved to showcase the activities. We should have more students than adults at the spring showcase. Get the underclassmen involved so they can have a vision of success for future projects. I'm sure we could find a large facility that would donate space for such a valuable learning experience for kids. Let's get the focus more on students, student voice, student leadership, student engagement. As long as one motivated staff member is there to support the kids, the students will be the ones who will go back and make a difference in their community.

Two comments below by respondents may reflect some project participants’ uncertainty about expectations. 

I had a limited amount of hours, and I felt very stressed about having to document the progress through photos and organizing of them and follow up with community volunteers, and the administering of surveys to the students was time consuming. The work that I did in the school garden took most of my time, and I had little time left for the administrative expectations.

I am new to this project and the grant process. I felt overwhelmed with trying to get all of the goals met and having the support I needed. I sometimes felt like I did not understand what the expectations were for the projects I completed.
Question #16 – Additional Resources 

The majority of responses listed money (or purchase of specific supplies, materials or equipment which equates to money) and time as additional resources needed. 

An interesting comment included: I would also appreciate an advocate from OSPI to convince our superintendent that locally grown vegetables are the best choice for all school lunches district wide.
Question #17 – Rating Support from Service Education Adventure

This question asked for a rating of the support offered by Service Education Adventure – a service contracted by OSPI to support service learning initiatives across Washington State. Most survey respondents (70%) answered Not Applicable (N/A) because they probably did not use the service. Those who did respond with a rating (28%) rated this support as Good or Excellent. 

Question #18 – Use of the Ning Community Website (Washington Sustainability Education) 

Only 34% of survey respondents used the website that was developed as an on-line learning community to support teachers in the project. 

Question #19 – Rating Usefulness of the Ning Community Website 

Because most survey respondents did not use the website (above), the Not Applicable (N/A) category was selected most (54%). Seventeen percent (17%) found it useful while the remaining numbers had No Opinion or did not find it useful. 
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Question #20 – Use of Sustainable Design Teacher Manual 

Sixty percent (60%) of survey respondents did not use the manual. 

Question #21 – Rating the Quality of the Teacher Manual 

Interestingly, although 60% (above) of survey respondents mentioned they did not use the manual, only 49% listed Not Applicable (N/A) to rating the quality of it in this survey question. Forty percent (40%) rate the manual as Good or Excellent. Twelve percent (12%) rated it as Fair or Poor. (Rounding result numbers for reporting means totals greater than 100%.) 

Professional Development

Question #22 – Attendance at Summer Institute 

Sixty six percent (66%) of survey respondents reported not attending the Sustainability Education Summer Institute held at IslandWood in July 2009. At the time of the 2009 Summer Institute, only the 12 EEAW/EPA were on board, which explains this response.
Question #23 – Rating the Helpfulness of the Institute

Of the 34% who attended the Summer Institute (above), 83% rated it very helpful or good background for the project. 
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Question #24 – Other Professional Development – Sustainability 

Sixty percent (60%) of survey respondents mentioned that they had participated in other professional development related to sustainability.
Question #25 – List of Professional Development Courses or Workshops 

In this open-ended question, survey respondents were asked to list any professional development courses or workshops they attended. Washington Green Schools training was mentioned 4 times by respondents. A variety of other classes, workshops and conferences were mentioned. 

Question #26 – Other Comments 

Survey respondents were asked to share any other comments they had in this space. 

Some comments reflected a very positive experience:

· Thank you for this opportunity.

· Really enjoyed the opportunity to begin integrating SDP/S-L into my curriculum this year and I look forward to expanding my opportunity to do so even more next year. I consider this year a "getting my feet wet" year. Next year, the whole body is going in and I hope to have others jump in with me!

· It is great that there is a focus on helping students take ownership of environmental projects. They will make a difference for all of our futures.

· Without the grant, we would not have the resources to construct and maintain a school garden. Many students at (school name) do not have the opportunity to experience the growing process first hand. It is our hope that the garden will eventually change student eating habits, and promote a healthier lifestyle throughout the community. Thank you for including our school.

· It has been a wonderful experience for me and for some of our students that really enjoy the physical activity involved.

Other comments reflected some confusion and frustration: 

· I think that this grant is an awesome opportunity but I found it difficult to manage in terms of time and commitment. I think a grant like this is best suited for a team of teachers or a school rather than an individual teacher.

· I did enjoy being a part of this project, but I was overwhelmed at times with how to manage the plan and the funds for the project.

· The wedded nature of both grants was confusing.

· Using our school as my context, I think you really need to have one person COMMITTED to the project to keep it from dissolving into the demands of existing curriculum and classwork. (Person’s name) leadership really kept us all engaged and moving forward.

Recommendations 

Sub-grantees: For those school district sub-grantees, there are no data on whether or not all schools in the district who participated in Learn and Serve grant-funded projects actually had their students complete the survey. The data in this report are instead representative of those districts. For Year 2, it would be helpful to ensure that sub-grantees submit numbers of participating schools and students so that we can gauge survey participation (and therefore have the ability to report accurately on the Learn and Serve performance measure of engaging 15,000 students by Year 3). The numbers of participating schools and students may already be reported in mid-year reports to OSPI. If so, that information can be shared with evaluators.

Measuring outcomes: OSPI and EEAW can share individual project descriptions, goals and outcomes with evaluators, which would enable us to have a greater understanding of the projects, and to assess (if desired) how sub-grantees are meeting their intended outcomes.  

Language:  Based on the valuable comments from Valerie Espinoza, teacher in the Pasco School District, in Year 2 we will want to modify the student survey language and/or devise alternative assessments for students with English as a second language as well as for those who have learning disabilities. SDP materials including evaluation tools such as student surveys should be developed to varying levels of English proficiency. Ms. Espinoza and other teachers in the SDP cohort can be enlisted to provide initial review and critique of these instruments. 

Best Practices for Service Learning: Using the results from this evaluation study (and inviting teachers and administrators to add their experience to this), OSPI and EEAW can create a “best practices” guide for sub-grantee schools implementing service-learning projects. This topic could also be featured at a Year 2 cohort meeting. Some of those best practices suggested by the results of student and community partner surveys are listed below.    

Teachers and school administrators can:

· Delegate more decision-making to students and incorporate more student ideas into projects.

· Thank community partners for their respectful treatment of students, emphasizing the importance of this to student development.

· Communicate to students how important it is to treat community partners, adult volunteers and fellow students respectfully, and commend them for their model behavior.

· Delegate project organization tasks to participating students 
· Suggest to partners that these community members specifically express their appreciation to students in meaningful ways. Teachers can also facilitate this recognition of student effort by inviting partners to visit their classroom, attend an event, or by creating certificates.  

· Ask community partners for key points they would like students to know about their work.

· Invite partners to meet with students ahead of time to provide this orientation. Teachers could also assign students to review the organization’s web site and report back on the organization’s purpose and goals. 
· Ensure sufficient front-end time for careful planning and (preferably) in-person communication in order to allay any concerns and establish a solid working relationship with the school administration. 

· Communicate with community partners early and often.
Best Practices: Advice for Other Community Partners
Community partners’ advice to other partners who are just starting partnerships generated the following best practices that sub-grantees can share with their community partners:  

· Understand what the partner school is looking for in a service-learning experience and make sure that it matches the goals and mission of your organization

· Have a clear picture of how you see the school participating

· Cultivate relationships with teachers and staff at the partner school

· Work with both teachers and the administration to break down any resistance or barriers

· Start early so that all avenues of help and support can be explored

· Communicate early and often--be very clear on mutual goals and expectations, timelines, limitations, etc. and express your appreciation! 

· Supplement the curriculum being taught in the class 

· Visit the school and get to know the students on their terms

· Meet regularly, plan ahead, plan for the unexpected and be flexible. 

· Communicate frequently on specific expectations

· Be as flexible as possible and remember that the school setting has some specific requirements and limitations. 

· Be open minded and not set too high expectations for the students. 

· Make it a fun experience

Year 2 Work: One of the Learn and Serve performance measures is “After three years, 70% of the 75 new community partnerships will report an increased capacity to provide services as a result of student involvement. We need to measure this in Year 2. 

Teachers

Require/encourage teacher teams from the same school or school district to apply for grants – Individual teachers who successfully apply for funding can feel isolated and burdened with grant reporting. If teachers applied for grants in teams from the same school or school district, they could support each other’s efforts, share the administration of the grant(s), and possibly provide a better student experience.  
Require teacher grant applications to be signed by school principal and school district superintendent (or appropriate district level official) – To reduce the frustration that some teachers felt about gaining approval for projects that had already been funded, teachers could be required to have their principal and school district superintendent (or appropriate district level official) sign off on the grant/stipend application to the Sustainable Design Project. The application forms would need to be changed to accommodate this requirement and teachers would need to be alerted to this requirement as the application process would now take more time. This process, however, would get buy-in at the district level before funding is awarded and possibly reduce the lack of support that teachers sometimes felt at the district level. 
Provide increased teacher support early in the grant cycle – An initial kick-off meeting in the fall of a school year provides teachers with good information, ideas and energy to launch their grant project. Once teachers return to a classroom setting, however, normal classroom and administrative demands shift the focus to the daily requirements of teaching. In some cases, teachers may not begin implementation of their project until after the December holidays and find it a scramble to complete by June. Increased teacher support from the managing partners and expanded opportunities for peer exchange through additional scheduled conference calls/webinars may be helpful. Chris Burt and Susie Richards of Service Education Adventure (SEA) made an excellent suggestion that they be tasked with individual teacher check-ins 6-8 weeks after the fall kick-off meeting to see how the projects are progressing and if teachers need support or coaching to accomplish their project goals. This would require a small reallocation of grant funds to finance SEA’s time. 
Ensure clarity of individual project goals – Grant proposals submitted by individual teacher or school district projects invariably will change during the course of the granting cycle. To ensure accountability, proposals that change over the course of the granting cycle should be resubmitted and kept on file. 
OSPI and EEAW Project Leaders
 

Evaluate combining the two grant-funded programs (Sustainable Design Project and Learn and Serve) - Throughout site visits, phone interviews and the teacher survey, there appears to be consistent confusion from teachers as to expectations and responsibilities for the two programs. In some cases, teachers are funded by one or the other program (EPA Grant or Learn and Serve America) and in some cases both grants support a teacher or school district project. Although teachers were provided with written guidelines at the beginning of the project, some did not know which grant funded their project and what reporting responsibilities they had. One solution might be to fund only projects that can be supported by both grants and thus every participant would be required to do the same reporting.  
 

After discussion of this recommendation with Abby Ruskey and Gilda Wheeler, we all acknowledged that two different sets of instructions coming from each of the organizations was confusing for teachers who were selected to participate in both programs. In the future, if two separate grants are maintained, administration of the Sustainable Design Project pass-through support (travel, stipends, etc.) to participants should be coordinated out of a single office. 
 

In addition, we all agreed that adequate resources must be applied to the SDP to serve the needs of sub-grantees. As originally envisioned, the project was to have a full- time project manager based at either OSPI or EEAW. With the limited funding available, staff at OSPI assumed project management for the first set of participants in the consort while EEAW was able to provide overall administration of the grant from EPA. When the Learn and Serve program was combined with this group, the Learn and Serve program requirements and administration were complimentary but different. Project leaders combined organizational resources to keep the project moving along but participant confusion was an unfortunate outcome that can be alleviated in the future with sufficient resources. The Sustainable Design Project should be fully funded with at least one half-time dedicated project manager to follow up consistently with teacher/school/school district participants on a regular basis.  
Summary of Evaluation  

To assess the effectiveness of the Sustainable Design Project in meeting its intended outcomes, OSPI and EEAW initiated evaluation studies of participating students, teachers and community partners.    

Specifically, we wanted to learn how their service-learning involvement affected students’ attitudes toward volunteering and civic engagement; to get students’ perspectives on their experience planning and implementing service-learning projects; and to learn from their suggestions on how the projects can be further improved. We also wanted to gauge teachers’ responses to their involvement in SDP initiatives and assess their needs for ongoing professional development and support. On-line surveys, site visits and phone interviews were methods employed by contracted external evaluators between February and June of 2010.

Evaluation results reported in this document indicate that the Sustainable Design Project as administered by OSPI and EEAW is meeting its intended outcomes. Students, community partners and teachers all provided valuable comments how projects and partnership can be further improved, and these have generated best practices that can be shared with the current teacher cohort and Year 2 new sub-grantees. 
In addition, this report offers recommendations from evaluators Chuck Lennox and Terry O’Connor for consideration by OSPI and EEAW that we believe will further enhance the effectiveness of the SDP collaborative management of the project.          
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Thank you to these individual teachers and school district administrators for their assistance with this evaluation. The following symbols indicate how each sub-grantee was funded:

EPA Grantees:
Learn and Serve Grantees: [image: image37.png]


 Both EPA and L&S Grantees: [image: image38.wmf]
	ESD
	Name 
	School

	101


	Cheney Middle School
	Tammy Schrader

	101
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	East Valley SD (Spokane)
	 Barbara Cruise

	101
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	Kettle Falls SD
	 Jim Hill

 Val McKern



	101


	St Charles Catholic School


	Mya Brooks



	105
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	Davis HS   

Yakima SD
	 Doug Johnson

	105
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	Highland SD
	 Rebecca Kok

	105
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	West Valley SD (Yakima)
	 Peter Finch

	112
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	White Salmon Valley SD *Columbia HS


	 Leslie Jackson

 Terry Anderson
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	Central Elementary School


	Alice Boerner



	113
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	Komachin MS

North Thurston PS
	 Tom Condon

 Robin Morisette

 Raven Skydancer
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	Chimacum MS Chimacum SD
	 Al Gonzalez
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	Chimacum Pi Program
	Marci Van Cleve

	114
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	Sequim SD
	David Ketter
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[image: image48.png]



	Clover Park HS

Clover Park SD
	Danny Millar

	121
	Eckstein Middle School
	Jessica Levine

	121
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	Franklin HS 

Seattle Public Schools
	Luzvminda Carpenter

Joanne Patrick

Audra Rutherford

	121


	Lawton Elementary School


	Peter Hubbard

	121


	Seattle Academy
	Dexter Chapin
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	Seattle Public Schools
	Lois Brewer

Peter Hubbard

	121
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	Spanaway Elementary 

Bethel SD
	Karen Marchesini



	123
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	Pasco SD
	Valerie Espinoza

	171
	High Tech High School


	Steve Coleman



	189
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	Coupeville SD
	 Terry Welch

	189
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	South Whidbey SD
	Victoria Santos

Peter Blaustein


Community Partners

Aeolian Adventures

Allied Arts of Yakima Valley

Boys & Girls Club of Benton and Franklin Counties

Central Gorge Master Gardener Association

CHPS

City of Seattle, Dept of Parks and Recreation

Clean Greens Farm and Market

East Valley Farms and Schools Partnership

Franklin Conservation District

Hidmo Community Empowerment Project

Independent consultant

L'Arche Tahoma Hope Farm & Gardens

LEAF School at Edmonds Community College

Musician Corps

North Olympic Salmon Coalition

OSU Master Gardeners

Pierce County Master Gardeners

Powerful Voices

PUD No. 1 of Clallam Couty

Recycling

Soreff Law

South Sound GREEN

South Whidbey Good Cheer

Tacoma-Pierce County Health Department

The Naked Truth On Stereotypes

The Service Board

The Yakima-Morelia Sister City Association

Underwood Conservation District

Yakama Nation Fisheries

Yakima Basin Environmental Education Program

Youngstown Cultural Arts Center

Youth Media Institute

Appendix ii

On-Line Resources 

Environmental Education Association of Washington www.eeaw.org 

OSPI Sustainable Design Project http://www.k12.wa.us/EnvironmentSustainability/DesignProjects/default.aspx
OSPI Learn and Serve America http://www.k12.wa.us/LearnServe/Overview.aspx
Appendix iii
	ESD
	Subgrantee
	Project Synopsis 

	101
	East Valley SD (Spokane)
	East Valley SD’s service-learning grant program will focus on building a community garden and on supporting local food banks. They are partnering with the Kiwanis Club and are a recipient of a state fruit and vegetable grant. Students are incorporating this experience into their culminating projects. 



	101
	Kettle Falls SD
	Kettle Falls School is a rural district with a high level of poverty, 65 percent, and unemployment.  The main focus of the grant centers on the Lake Roosevelt watershed. Elementary and high school activities include watershed expeditions and stream restoration along Mill Creek.  These projects target service, standards-based learning, community stakeholders and authentic projects.  



	105
	Highland SD
	Highland School District is a rural, agriculture-based economy with a free and reduced lunch rate of 73%.  This novice program is targeting the preservation of environmental and cultural resources in the area.  The staff is studying the connection between service-learning and the Risk and Protective research. Since this is a brand new program, much of the first year will be spent building community partnerships and collaborating as a staff on the endeavors. 



	105
	West Valley SD (Yakima)
	West Valley SD has a large number of service activities that center on threatened and/or endangered species: salmon, steelhead, and bull trout. These fish are indigenous to the Yakima River watershed.  Three streams that are a part of this watershed run through the West Valley School District (West Valley--Yakima).  

	105
	Davis HS   

Yakima SD
	Davis HS has a 74.3 % Free and Reduced lunch rate. Furthermore, with 67.7% of the student body being Hispanic, there is a continued growing need to find new strategies for helping the second language learners to graduate. Some of the many service-learning programs include activities around Equitable Society: Letter writing in civic advocacy, Healthy Environment: Volunteering on the William O. Douglas Hiking Trail includes tree planting and documentation of native plant life. Students take the ideas back to class and write about Thoreau and Whitman. Students collaborate with middle-school classrooms expanding across grade-levels. They discover the need to preserve the environment through field trips.  Vibrant Economy: Providing benefit concerts helps students connect to communities. 



	112
	White Salmon Valley SD
	According to the CDC, Washington State has an average obesity rate of 25.4%, with Hispanic populations at a rate of 25-29% range.  White Salmon Valley school district has a large percentage of Hispanic students nearing 45%.  Their strategy to meet this health challenge is to incorporate fresh vegetables into the school lunch as a means of changing the eating habits of the students. Through the service-learning activities, the Horticulture classes will grow fresh produce the schools.

	113
	Komachin MS

North Thurston PS
	Komachin’s goals are to prepare students not only for academic and economic success, but also to become responsible environmental citizens in the rapidly changing world of the future. Their strategy is centered on combining rigorous academic curriculum with meaningful service-learning activities both within the school and out in the community. They have many service-learning projects such as recycling and composting programs and have formed valuable partnerships around the community.  




	114
	Chimacum MS Chimacum SD
	Chimacum is currently involved in restoration efforts on Chimacum Creek. A section of the Chimacum Creek runs right through the Chimacum Schools campus. Chimacum Middle School students have been aiding North Olympic Salmon Coalition in their restoration efforts on the creek in and by the school, which has been helping determine if the nearby farms are polluting the creek. Students research, collect water samples, and create websites and documentaries on their experiences and findings. 

	114
	Sequim SD
	This grant looks at local and global energy conservation and waste prevention. The district has formed an Energy Task Force team and a Core Planning Team (composed of students) to look at how the school district can do their part. This new program will have a number of programs throughout the year. For example, students at the high school level will learn how to do weatherization and installation of solar voltaic and solar hot water systems.  

	121
	Spanaway Elementary 

Bethel SD
	Spanaway Elementary is a small urban school with an enrollment of approximately 430 students. The school represents one of the highest rates of ethnic diversity and low income families of elementary schools in Bethel School District. (57% students of color, 63% free & reduced lunch.) There is a high mobility rate (around 57%) and a large percentage of students not meeting standards in district required testing. 

To meet the needs of the students in the Spanaway Elementary community, the focus will be on understanding the interplay of environmental, economic, and social systems using sustainability as a lens through which to frame learning. All students in the school will be engaged in one or more of these projects during the course of the school year. Three important components of these projects will be ongoing reflection, culminating projects, and celebration of progress toward goals.  Through the process of reflection, students will be allowed to explore the outcomes of their projects.  When expected results are not achieved, students will be given the opportunity to explore possible causes and create solutions to move forward.

This year our aim is to streamline our focus through environmental sustainability projects and leadership development activities. Our aim is to increase the scope of our school garden, create take-home garden boxes, implement on-site composting and vermiculture, augment current recycling efforts, cultivate produce for our on-site food bank, and enhance our environmental leadership program for intermediate aged students.



	121
	Clover Park HS

Clover Park SD
	The sustainable design project will involve freshmen working with L’Arche Farm and Gardens, a faith-based organization where volunteers live and work with individuals with physically and mentally disabilities. The farm grows plants, vegetables and flowers and sells them at local Farmers Markets. Through regular visits to the farm, students will learn about disabled individuals, communication skills, special needs, etc. They will also learn how to plan, plant and cultivate a garden, the economics involved, the science of horticulture and basic marketing skills.  Building on their new skills and knowledge, it is hoped that next steps would include a school organic garden, a Lakewood community garden, the inclusion of senior citizens as expert or experienced gardeners acting as mentors and advisors, and providing the community food bank with fresh produce for low income families.  The students would welcome them to visit their school garden, as well as continuing to visit L’Arche Farm and Gardens.




	121
	Seattle Public Schools
	The grant funding will be used to increase the corps of teachers using service-learning, sustainable design principles, & access to opportunities in the classroom instruction of students (K-12). The program is led by an Advisory/Planning committee. Supporting teachers through professional development and technical assistance will help increase the amount of high-quality service-learning projects that are offered. 

	121
	Franklin HS 

Seattle Public Schools
	Franklin High School has a Public Service and Political Science Academy (PSA). Students take half of their courses together as an academy cohort.  Academy teachers share planning time, integrate their courses, and collaborate on projects – all around a public service theme.  Service-learning is woven into the curriculum, both in-class and through a variety of activities outside of class, each year in the program.  Service-learning is an integral part of the effort to improve student achievement.  Teachers in the program need ongoing training and coaching on how to integrate projects and how to make Service-learning an authentic part of the curriculum.  Academy teachers have spent significant time working to improve service learning integration into their curricula, however only two of the six academy staff had received formal service learning training.

	123
	Pasco SD
	Pasco School District serves the most ethnically, socio-economically, and linguistically diverse student population in the State of Washington. The schoolyard habitat project will take place at Whittier Elementary School in Pasco, Washington.  Parents, teachers, students, community members will be organized for the event.  Students will be participating in the design and construction of the habitat with the help of experts in local landscape.  After the habitat is in place students will participate in journaling about changes and conditions within the habitat.  Students will also be involved in the upkeep of the habitat area over the course of the year. 



	189
	South Whidbey SD
	Their Sustainable Design Project will involve students, teachers and community members developing a hands-on, imaginative, real-world learning exploration of sustainability on South Whidbey Island.  The project will root itself in three existing gardens that have been developed in previous Learn and Serve service-learning collaborations: the Langley Middle School Demonstration Garden, the Bayview High School Garden, and the Good Cheer Food Bank Garden.  Sustainable Design Project (SDP) Coordinator Victoria Santos will work closely with another Teacher Leader, Michele Sakaguchi (Bayview High School), in guiding the project.  South Whidbey’s SDP will also work closely with teachers Kimmer Morris and Nels Bergquist, and Good Cheer Food Bank Garden Coordinator Cary Peterson. 



	189
	Coupeville SD
	Our three main projects stated in the grant include expanding our garden to grow food for the food bank, learning about the Puget Sound ecosystem through service learning, and learning about our local Whidbey Island ecosystem through mapping water flow and monitoring plant changes.  All of these projects promote greater student achievement, engagement and environmental stewardship.  
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Students agreed or strongly agreed that: 





Students helped to plan the project: 49% 


I’m not sure: 34% 











Students agreed or strongly agreed that:





I made important decisions:  57% 


I’m not sure: 27% 











Students agreed or strongly agreed that:





I had the freedom to use my own ideas: 58%  


I’m not sure: 24% 











Students agreed or strongly agreed that:





I am more likely to team up with others to make things better: 75% 


I’m not sure: 18% 











Students agreed or strongly agreed that:





I am more likely to make changes that help the environment: 79% 


I’m not sure: 16% 








Community partners agreed or strongly agreed that:





Our partner school is working effectively on this partnership: 73%; 24% neither agreed nor disagreed 








Community partners agreed or strongly agreed that:





Service-learning students helped our organization to carry out our mission: 86%
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� "Although the information in this document has been funded wholly or in part by the U.S.


Environmental Protection Agency under assistance agreement 96090701-0 to the Environmental Education Association of Washington, it may not necessarily reflect the views of the Agency and no official endorsement should be inferred."
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